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MOTTOS 
“Surely there is ease after hardship.” 
(Al-Inshirah:6)  
 
“There is no secret to be success. It is the result of 
preparation, hard work, and learning from 
failure.” 
(Colin Powel) 
 
“Sometimes the cards we are dealt with are not fair 
. However you must keep smiling &moving on. ” 
(Tom Jackson) 
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IMPROVING STUDENTS’ READING COMPREHENSION ABILITY 
THROUGH EXTENSIVE READING AT GRADE VIII OF SMP N 2 
BANTUL IN THE ACADEMIC YEAR OF 2012/2013 
 
by: 
Anisa Puspita Hapsari 
08202241018 
ABSTRACT 
 
This study aims at finding out the impacts of the use of Extensive 
Reading technique in improving the reading comprehension at grade eight of SMP 
Negeri 2 Bantul in the academic year of 2012/2013. 
This study was categorized as action research. In the study, the researcher 
collaborated with the English teacher and the students. The data of this study were 
of qualitative and quantitative. Qualitative data were obtained from the classroom 
observations, the students’ interviews, and the collaborator’s interviews. 
Quantitative data were obtained from the pre-test and the post-test. The 
instruments for collecting the data were observation guidelines, interview 
guidelines, the pre-test and the post-test. The data of this study were in the form of 
field notes, interview transcripts, the scores of the pre-test and the post-test.   
The results of this study show that the use of Extensive Reading is 
effective to improve the students’ reading comprehension. It is supported by the 
qualitative data which show that (1) Extensive Reading technique helps the 
students to provide the sufficient background knowledge that can facilitate 
comprehension; (2) Extensive Reading technique can help the students improving 
their vocabulary mastery; (3) Extensive Reading technique provides the students 
interesting materials that can attract the students’ reading interest and can give 
positive attitudes toward reading; (4) The Extensive Reading activities such as 
implementing book flood, implementing sustained silent reading, implementing 
quick book report, and presenting the materials successfully improve the students’ 
reading comprehension. Moreover, this technique can attract the students’ reading 
interest and build positive attitude toward reading. The mean of the students’ 
reading comprehension scores improves from 67.7 in the pre-test to 80.5 in the 
post-test. According to the t-statistic, the difference is significant at p <0.05. From 
the results above, it can be concluded that the use of Extensive Reading technique 
can improve students’ reading comprehension. 
 


CHAPTER 1 
INTRODUCTION 
 
A. Background of the Problems 
As mentioned in the Standard of Competence and Basic Competence 
(SC/BC), the purpose of teaching reading at Junior High School grade eight is to 
provide the students with the ability to understand English written texts. The 
Standard of Competence and Basic Competence for Junior High School state that 
the students of grade eight should be able to read aloud, understand, respond the 
meaning of functional texts and short essays in the form of descriptive, recount, 
and narrative texts. To be able to understand those texts the students must have 
good reading comprehension ability. 
However, most of Junior High School students still have problems 
related to reading skills such as they often find difficulties in understanding 
meaning of unknown words from the context because of their low vocabulary 
mastery. Moreover, they also face difficulties to find the main idea from a 
paragraph, make inference after they read a passage, and interpret words meaning, 
phrases, and sentences related to the text. Due to this problem, the teacher needs 
to pay attention to problems related to reading skills. 
From the preliminary observation, the researcher found that the students 
at grade eight of SMP Negeri 2 Bantul found difficulties in comprehending 
English text. The difficulties were caused by several reasons. First, the students 
have low vocabulary mastery. They find it confusing to understand the meaning 
1 
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of unknown words in the text. When they found the unknown words, they tried to 
look up the words in the dictionary. They also often asked the meaning of the 
unknown words to the teacher. Moreover, when the teacher asked them the 
antonym or synonym of some words, they could not answer his questions. 
The second problem was related to the learning materials used by 
teacher. The teacher did not use various resources in the teaching and learning 
process. She always used textbook and LKS (Lembar Kerja Siswa) as the main 
resources. She did not vary the materials or gave the additional materials from 
other resources. Of course, this condition automatically made the students get 
bored and not interested in attending the class. 
Furthermore, the teaching technique in the teaching and learning process 
of reading was monotonous. The teaching and learning process was dominated by 
testing activities. The teacher just instructed the students to read aloud the text, 
looked up the meaning of unfamiliar words in the dictionary, did some practices 
in the textbook or LKS (Lembar Kerja Siswa)and discussed the answers. The 
activity was done until the class over.  
Based on the problems stated above, the researcher believes that the 
students need an effort to facilitate them to comprehend English texts well. 
Therefore, the researcher uses extensive reading as an appropriate technique to 
improve the students’ reading comprehension ability. The researcher uses 
extensive reading because of several reasons. First, extensive reading is an 
effective way to improve the students’ development in the second language such 
as to improve students’ reading comprehension, the students’ vocabulary mastery.  


Second, extensive reading can promote fluency and increase reading 
speed because in extensive reading the students read a lot of materials within their 
linguistic competency. They are allowed to choose the books they want to read. 
This makes them easy to develop their fluency and increase reading speed. Third, 
extensive reading is the only way in which allows the students to read at their 
comfort zone. Moreover, extensive reading does not followed by comprehension 
questions. This condition makes the students more eager in reading the book they 
read and increases the students’ motivation.  
B. Identification of the Problem 
The teaching and learning process of reading is commonly influenced by 
internal and external factors. The internal factors involve semantic and syntactic 
knowledge. The external factors involve the students, the students’ background 
knowledge, the students’ reading strategies, the learning materials, and the 
teaching activities. With regard to the observation conducted by the researcher, 
there are some factors dealing with the factors influencing the students’ reading 
comprehension ability at grade eight of SMP N 2 Bantul. 
The first internal factor deals with the students’ difficulties to determine 
meanings of the words, phrases, and sentences from the context. Good readers use 
their semantic and syntactic knowledge of the topic to form prediction about the 
text they read. Semantic knowledge is used to determine the words, phrases, 
sentences in the context. When the readers do not know the words, the phrases, 
even the sentences meaning they can guess them from the context. Meanwhile, the 
syntactic knowledge uses the clues about classes of words (such as noun, verb, 


adjective)and their functions (such as subject and object) to determine the 
meaning of the individual word in the text. Both semantic and syntactic 
knowledge are important because they can help the readers to identify words, 
phrases, sentences in the context and lead deeper understanding. Related to the 
statement above, the students of SMP N 2 Bantul still found difficulties to 
determine meaning of words, phrases, and sentences when they read the text. It 
was caused they lack of semantic and syntactic knowledge. When they read the 
text and they did not know the meaning of words and phrases, they just skipped 
those parts without guessing them. So, they find it difficult to comprehend the 
text. 
The second problem is related to the external problem, namely the 
students. Many students of SMP N 2 Bantul have still poor vocabulary mastery. 
They find it still confused in understanding the meaning of unknown words from 
the contexts. It can be seen from their inability in finding antonyms and synonyms 
of words. Moreover, if they found unknown words they directly look up to find 
the meanings from the dictionary. They also often asked the meaning of unknown 
words to the teacher. It indicated that they still have low vocabulary mastery.  
The third problem is related to the students’ background knowledge. 
Reading that is often referred as reading comprehension can be defined as 
activities that extract and construct meaning through interaction with written 
language. Readers construct meaning from the text that they read, absorb new 
information and compare it to their pre-existing knowledge (background 
knowledge). With regard to the explanation above, the students of SMP N 2 


Bantul still have difficulties in comprehending the texts because they did not have 
sufficient background knowledge about the topic of the text they read. When the 
students did not have sufficient background knowledge, they will get difficulties 
to comprehend the text. It was clear that the students who have sufficient 
background knowledge about the topic of the text find it easy to comprehend the 
text.  
The fourth problem is related to the students’ reading strategies. Brown 
(2001: 306) proposes ten reading strategies, namely identify the purpose of 
reading, use graphemic rule, silent reading techniques, skimming, scanning, 
semantic mapping or clustering, guessing, analyze vocabulary, distinguish 
between literal and implied meaning, and capitalize on discourse markers to 
process relationship. With regard to the statements above, the students of SMP N 
2 Bantul still have difficulties in comprehending the text because they did not 
apply one of the reading strategies proposed by Brown. In reading teaching and 
learning process, the students just read the text without understanding it. 
Moreover, the teacher also never taught them to apply reading strategies, such as 
identifying the purpose of reading the text, skimming the text for looking main 
ideas, scanning the text for looking specific information, etc. So, they find it 
difficult to know the purpose of reading the text, find the main idea, make 
inferences, search specific information in the text such as looking for dates, 
names, or list a certain number of supporting details, and interpreting words 
meanings, phrases, and sentences related to the text.  
 


Furthermore, the learning materials used by teacher were not interesting. 
The teacher only used the materials from the textbook and the students’ 
worksheet. He never gave additional materials to enrich the students’ exposure 
such as using English newspaper, magazines, articles, etc. She only instructed the 
students to read aloud and did some tasks from the textbook and the students’ 
worksheet. Of course, this would make them have lack of exposure and did not 
get them interested in learning reading. 
Moreover, the teaching technique in the teaching and learning process 
was monotonous. The teacher did not vary the activities. In the daily learning 
activities, the teaching and learning process was dominated by testing activities. 
The teacher instructed the students to do some practice in the textbook or the 
students’ worksheet. After they finished their works, the teacher pointed the 
students to read aloud the texts and answered the questions. The teacher also 
translated and discussed the tasks. The activity was done until the class over. 
There was no teaching variation used by the teacher. This made the students 
uninterested and unmotivated in learning English.  
C. Limitation of the Problem 
Due to many problemsinfluencing the students’ reading comprehension 
ability that is faced by the grade eight students of SMP N 2 Bantul, it is 
impossible for the researcher tosolve all the problems. This research focuses on 
improving the students’ reading comprehension ability through extensive reading. 
 
 


D. Formulation of the Problem 
Based on the identification and limitation of the problem, the research 
question is formulated as follows: “how can extensive reading be used to improve 
the students’ reading comprehension ability at grade eight of SMP N 2 Bantul in 
the academic year of 2012/2013?” 
E. Objective of the Research 
Based on the formulation of the problem, the objective of this research is 
to describe the efforts to improve the students’ reading comprehension ability 
through extensive reading at grade eight of SMP N 2 Bantul in the academic year 
of 2012/2013. 
F. Significance of the Research 
The study is conducted toward theoretical and practical significance. 
Theoretically, this study can support the current theory about the significance of 
extensive reading in teaching and learning process, especially on reading. 
Practically, it enables the students to get new experiences in improving their 
reading comprehension ability through extensive reading. Besides, it is also 
expected to give information for the English teacher to select learning materials 
and use an effective strategy to improve the students’ reading comprehension 
through extensive reading. This study can be also an inspiration and reference for 
other researchers in conducting similar research to increase the quality of the 
students’ reading comprehension ability. 
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CHAPTER II 
LITERATURE REVIEW 
This chapter presents a review of theories concerning the research topics 
and conceptual framework underlying the study. This is presented in five 
headings: reading comprehension, the extensive reading, practical use of 
extensive reading in the classroom, relevant studies, and conceptual framework.    
A. Reading Comprehension 
1. Definition of Reading 
Bernhardt in Celce-Murcia (2001: 154) states that reading is an 
interactive process. In this process, there are some parts that interact each other, 
namely a text, a reader, and a social context. The reader constructs the meaning in 
a written text through the symbol that is presented in it. The construction of the 
meaning is influenced by the reader’s experience, language background, cultural 
framework, and the purpose of reading.  
Cline et al. (2006: 2) states that reading is the process of deriving 
meaning from a text. The writer encodes the message in his mind (it can be an 
idea, a fact, a feeling, an argument, etc.) that he or she wants to share to the 
readers in the form of written text. Once the text is accessed by the readers, they 
receive or decode the message from the text.  
Nuttall in Adam (2008: 7) defines reading as the extraction of meaning 
from a written text. The written text is viewed as the vehicle of communication 
from the writer to the reader. It presents the message that is encoded by the writer. 
9 
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Then the reader reads and decodes the message from the written text. The 
message enters the reader’s mind and the communication occurs. 
Abbas and Seyedeh (2011: 143) say that reading is an interactive process 
between the readers and the text. The readers construct the information from the 
text based on the knowledge drawn from the text and the prior knowledge or 
background knowledge possessed by the readers. In this process, they bring what 
they have already known from personal experience and the knowledge of the text 
to make prediction about what is in the text.     
It can be concluded that reading is not a simple process. It is not only 
decoding the message from the text but also getting the meaning from the text. It 
involves an interaction process between the writer and the text and also the 
transaction between the reader and the writer through the text.  
2. Definition of Reading Comprehension 
Snow (2002: 11) defines reading comprehension as a process of 
extracting and constructing meaning in a written text. The readers construct the 
meaning from the text that they read. They absorb the information, and then they 
connect it with their background knowledge (prior knowledge). The role of the 
background knowledge is important in comprehending the text. If the readers have 
a lot of prior knowledge, they can find it easier to construct the meaning from the 
text and the comprehension occur fastly. 
Celce-Murcia (2001: 188) proposes reading comprehension as a process 
that requires the readers to draw information from a text and combine it with the 
information and expectation that the readers have (background knowledge). This 
10 
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process tries to find a match, formsa hypothesis or prediction about what they are 
reading. When they are successful to match between the information in the text 
and the background knowledge, the comprehension occurs easily.  
Elizabeth et al. (2003: 14) states that reading comprehension is the 
process of deriving meaning from a written text. It is not a passive process but an 
active one. The readers actively interact with the text to construct meaning. This 
interaction includes making use of background knowledge to draw inferences 
from the words, expression that a writer uses to deliver information, ideas, 
argument, etc.    
Kintsch and Kintch in Fatemeh (2011: 239) consider that reading 
comprehension is a process that involves the integration of decoding ability, 
vocabulary knowledge, background knowledge and the use of strategies to make 
sense the text and understand it. In this process, those parts interact dynamically 
to get meaning from the text.  
Moreover, in reading comprehension, the readers have to employ a wide 
range of appropriate reading strategies (Paris, et al., 2009: 283). Reading 
strategies are to help the readers decoding the text, understand the words and 
construct the meaning from the text. In this process, reading strategies involve 
conscious and unconscious use of various strategies such as cognitive, 
metacognitive, and social affective strategies.  
In reference to the explanation above, Brown (2001: 306) proposes  some 
strategies that can be used in comprehending the text which include identifying of 
reading purpose, using graphemic rule, using silent reading technique, skimming, 
11 
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scanning, semantic mapping or clustering, guessing, analyzing vocabulary, 
distinguishing between literal and implied meaning, and capitalizing on discourse 
markers to process relationship. These strategies can be implemented in the 
reading classroom in order to help the students to decode the text, understand 
words and construct the meaning of the text. 
The theories above suggest that reading comprehension is very complex 
activities. The readers are viewed as active participants that extract and construct a 
meaning from a written text. In extracting and constructing the meaning, they 
activate their background knowledge to connect the data with what is already 
known in their brain and draw information that is found in the text. They also use 
various kinds of knowledge, vocabulary knowledge, and appropriate strategies to 
get the meaning from the text.  
3. Reading Models Processes 
There are three ways to process the text (Phirie, et al., 2000:9). They are 
bottom-up processing, top-down processing, and interactive processing. 
a. Bottom-up processing (data-driven) 
In this process, the readers determine the meaning from the text by 
decoding the smallest textual units, for example letter by letter, word by word to 
the larger units phrase, clause, sentences, and texts.  
b. Top-down processing (concept-driven) 
In this stage, the readers use their pre-existing knowledge or background 
knowledge to relate the topic of the text in order to understand the text. They can 
make prediction, interpretation and guess from the title, pictures, knowledge of 
12 
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the world, etc. Then they compare those parts that are found in the text with their 
background knowledge to comprehend the text.  
c. Interactive processing 
This process is a combination of top-down and bottom-up processing. In 
this process, they complement each other to derive the meaning from a written 
text. The readers adopt the top-down processing to predict possible meaning using 
their background knowledge. Then they move to the bottom-up processing by 
recognizing letters, words, phrase, clause and sentences to confirm the writer’s 
intended meaning.  
4. Factors Affecting Reading Comprehension 
Reading comprehension is affected by some factors. Here are some ideas 
of factors that affect reading comprehension proposed by some experts. 
Comprehension is the process of understanding of words, sentences and 
connected text (Elisabeth, et al., 2003: 6). The readers use background knowledge, 
vocabulary, grammatical knowledge, experience with text and appropriate 
strategies to help them in understanding the written text. Those are the 
components that affect the readers in comprehending the written text.  
Reading comprehension involves much more than readers’ responses to 
the text (Klingner,2007: 8). Reading comprehension is a complex process. It 
involves many interactions between readers, what they bring to the text (previous 
knowledge and strategies used) and variables related to the text (interest in text, 
understanding of text types). 
13 
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Moreover, readers need to develop some abilities in comprehending the 
text (Celce-Murcia, 2001: 18). Those abilities are to recognize word recognition, 
vocabulary development, text-structure awareness, and reading strategic. Those 
components help the readers to comprehend the text. 
Next, reading comprehension is a complex ability. There are three 
elements affecting reading comprehension, namely the reader, the text and the 
activity (Snow, et al., 2002: 11).  The readers bring their cognitive abilities 
(attention, memory, critical analytic ability, inference, visualization); motivation 
(a purpose for reading, interest in the content, self-efficacy as a reader); 
knowledge (vocabulary and topic knowledge, linguistic and discourse knowledge, 
knowledge of comprehension strategies); and experiences. 
In addition, rhetorical patterns or structures can affect reading 
comprehension (Alastair, 2002: 1). Rhetorical patterns or structures involve the 
logical text organizations that help the writer to write the intended meaning. There 
are five components of rhetorical patterns, namely listing, comparison and 
contrast, temporal sequences, cause and effect, problem and solution. The readers 
need to recognize those patterns in order to help them to differentiate between 
important and unimportant information found in the text.  
In conclusion, reading comprehension is not a simple process. It is 
affected by some factors such as background knowledge, strategy used, reader, 
text, activity, rhetorical patterns, etc. All of the components relate each other in 
affecting the readers during the reading process. 
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5. Teaching Reading Comprehension 
Teaching is to guide and facilitate learning, enable the learner to learn, 
set the conditions for learning (Brown, 2000: 7). Thus, it can be implied that 
teaching reading is to help, guide, provide knowledge, and give instructions in the 
teaching and learning process. 
Related to the explanation above, teaching reading helps the students to 
derive meaning from the written text and applying strategies to get the meaning. 
In this case, the teacher plays important role in this process. The teacher should 
facilitate and promote the students with the appropriate materials, strategies and 
set situation in which enable the students to learn reading effectively.  
Teaching reading comprehension is very crucial in language learning. It 
gives many contributions to the development of others skills. The successful of 
teaching reading comprehension cannot be separated from the role of teacher. 
According to Harmer (2007: 57) the teacher’s role is to help the students to learn 
and to facilitate them. Some of the teacher’s role can be as an organizer, an 
assessor, and a resource. As the organizer, she has to organize them to a various 
activities, engage their interest and ensure their participation. As the assessor, she 
should give feedback, correction and grade them in various ways. As the resource, 
she should give appropriate information to them. Related to the teaching reading 
comprehension, she should be the organizer, the assessor, and the resource to 
facilitate and promote the materials, strategies, and activities to them.  
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The explanations above suggest that teaching reading comprehension 
needs special focus in language learning. The successful of teaching 
comprehension cannot be separated from the teacher’s role because of his 
contribution in facilitating and managing the materials, strategies, and strategies in 
the teaching learning process. 
6. Teaching Reading comprehension of the Grade Eight Students of Junior High 
School 
Brown (2001: 92) reveals that the students of Junior High School can be 
categorized as the young adults or teenagers. Their ages range between twelve and 
eighteen or so. They are in between childhood and adulthood. Moreover, 
Cameroon (2001: 139) states that the student’s age is one of the factors affecting 
the students in learning reading. The students at this age have special 
characteristics. Therefore, they need special treatment from the teacher in the 
teaching and learning process.  
In line with Cameroon statements, Harmer (2000: 37) reveals that the age 
of the students is a major factor to make decision about how and what to teach. He 
adds that teenager may be disruptive in classroom because they feel boredom, but 
if they are engaged to the activity, they have a great capacity to learn, a great 
potential for creativity, and passionate commitment to things which interest them. 
Therefore, the teacher must provoke their engagement with material which is 
relevant to their ages and interest and try to make them involving in the activities.  
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      Teaching reading comprehension is a process to help the students to 
derive meaning from the text and apply appropriate strategies to get the meaning. 
The teacher’s task is to facilitate them with the appropriate materials and treat 
them in order they involve to the activity and enable them to learn reading 
effectively. 
In conclusion, teaching reading comprehension of the intermediate level 
in this case the grade eight students of junior high school is not an easy matter. 
The teacher should consider some factors, namely the age, the material, the 
activity, etc. The students at this age are in transition from childhood and 
adulthood, so they need the interesting materials and the activity that can involve 
them in teaching and learning process.     
B. The Extensive Reading 
1. Definition of Extensive Reading 
There are a lot of definitions of extensive reading proposed by some 
experts. Steve (2005: 28) defines that extensive reading is the reading of large 
amounts of materials, the materials are easy to understand, it is usually done 
outside the classroom and the students read at their comfort zone. They are free to 
choose reading materials they want to read. If the reading materials are not 
interesting, they are encouraged to return it and should find another interesting 
material. 
Day and Bamford (2004: 1) state that extensive reading is an approach in 
language teaching in which the students read a lot easy of materials in the target 
language. They can choose their own reading material and read it independently 
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of the teacher. They read for general understanding and they read for information 
and for enjoyment. If the material is not interesting or it is too difficult, they 
should stop their reading. Their reading should be at comfort zone-range, the 
material that they choose should be read easily and with confidence.  
Brown (2001:313) says that extensive reading is to get general 
understanding of a longer text (it can be book, long article, essay, magazine, 
newspaper, etc). It is usually performed out of classroom. It is often called 
“pleasure reading”, “free voluntary reading”, “sustained silent reading”, and “self-
selected reading”. Reading is done for pleasure without added a comprehension 
test afterwards. The students are allowed to choose the materials they read 
depending on their interest. The use of dictionary is abandoned because the 
purpose of the extensive reading is to gain general understanding of the text. 
Therefore, the students are not necessary to understand each word in the text.  
In extensive reading classroom, the students read a lot of simple text in 
order to enable them reading smoothly, confidently, and pleasurably (Waring & 
Takahashi, 2000: 6). Moreover, extensive reading is the easiest and most effective 
way to improve the students’ skills (Nuttall, 2005: 127). It is also claimed that the 
students will read better if they learn in a favourable climate.  
In addition many English Foreign Language researchers (Camiciottoli, 
2001:12) suggest that extensive reading as a good strategy to improve reading 
proficiency and have confirmed its effectiveness in building linguistic competence 
(reading ability, vocabulary, writing, and spelling skills). 
18 
 
18 
 
Based on the definitions above, it can be said that extensive reading is 
reading a lot of materials in the students’ linguistic competence. The students are 
free to choose their own reading materials and bring it outside the classroom. It is 
done for reading for pleasure and for general understanding, so there is no 
comprehension test after it. It is also abandoned to use dictionary while reading 
because it will bother the students’ attention.  
2. Benefit of Extensive Reading 
There are a lot of benefits of extensive reading proposed by the 
researchers. Extensive reading is an effective way to improve reading fluency, 
reading speed, comprehension, and other language skills (Bell, 2001:10). As the 
students are assigned to read a lot material and the aim of extensive reading is to 
general understanding. So, they do not need to concern with the meaning of 
individual word or sentences. The speed and fluency are important to facilitate 
enjoyment and comprehension to the material that they read. Moreover, it also 
improves other language skills such as listening, writing, and speaking skills. In 
listening skills, the students will get a lot of exposure of vocabulary and discourse 
through reading a lot material in which helps them to improve their listening skill. 
In writing skill, the students can summarize and take a note after they read the 
material. In speaking skill, the students can present the material they read in front 
of the class or in a reading group. These activities can help them improving their 
writing and speaking skills.  
Ali (2012: 166) reveals that extensive reading can be effective in 
increasing students’ motivation. In extensive reading, the materials are self-
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selected based on the students’ level and interest. The topic can be selected by 
them. They can choose the materials that they want to read and enjoy it. Of 
course, it will enhance their motivation to read and also build reading habit for 
them. Additionally, Kembo in Ali (2012: 166) says that extensive reading can be 
the effective way to improve the students’ motivation and it can develop the 
students’ confidence in reading long material. Extensive reading does not 
followed by comprehension questions, so it does not make the students feel 
anxiety to their reading. They can enjoy the materials, increase their motivation to 
read and confidence in reading long material. 
Bell in Rahmatollah (2011: 162) says that extensive reading is an 
effective way to develop reading fluency, reading comprehension, and 
vocabulary. Moreover, Day and Pazhakh (2010: 388) argue that extensive reading 
can have good impact on the students development in learning second language. It 
can be an improving reading ability, the students’ language proficiency (spelling, 
grammar, vocabulary, and writing) improving the students’ motivation, positive 
attitude in reading long materials, promote reading fluency and increase reading 
speed.  
Bamford (1998:34) states that there are a lot of literatures in scholarly 
journals that reports the impact of extensive reading on development in second 
language and foreign language learning. The result can be seen in table 1 below, 
the participants of this study are from young children to adults. This study shows 
that people who engage in the extensive reading program will be better readers in 
target language. They will be enhancing in reading comprehension, increasing 
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reading rates, increasing motivation to read, developing positive attitude toward 
reading, gaining overall language proficiency (listening and speaking, writing 
abilities), increasing vocabulary knowledge.  
Table 1. Results of studies of the benefits of the extensive reading on EFL & 
ESL students 
Study Population Results 
 
Iwahori 2008 EFL; secondary; Japan Increase in reading rate & 
general language proficiency 
Nishono 2007 EFL; secondary; Japan Increase in reading strategies 
& motivation 
Horst 2005 ESL; adults; Canada Increase vocabulary 
Kusanagi 2004 EFL; adults; Japan Increase in reading rate 
Taguchi et al. 
2004 
EFL; adults; Japan Increase in reading rate 
Sheu 2003 EFL; junior high school; 
Taiwan 
Increase in general language 
proficiency 
Asraf & Ahmad 
2003 
EFL; middle school; 
Malaysia 
Increase in attitude 
Takase 2003 EFL; secondary; Japan Increase in motivation 
Bell 2001 EFL; university; Yemen Increase in reading rate & 
general language proficiency 
Mason & Krashen 
1997 
EFL; university; Japan Increase in writing 
proficiency 
Tsang 1996 EFL; secondary; Hong Kong Increase in writing 
proficiency 
Masuhara et al. 
1996 
EFL; university; Japan Increase in reading 
proficiency & rate 
Cho & Krashen 
1994 
 
ESL; adults; USA Increase in reading 
proficiency, oral fluency, 
vocabulary knowledge, & 
attitude & motivation 
Lai 1993 a, b EFL; secondary; Hong Kong Increase in reading 
proficiency & vocabulary 
Elley 1991 EFL; primary; Singapore Increase in reading 
proficiency & attitude & 
motivation 
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Hafiz & Tudor 
1990 
 
EFL; primary; Pakistan Increase in writing 
proficiency & vocabulary 
knowledge 
Robb & Susser 
1989 
EFL; university; Japan Increase in reading 
proficiency and attitude 
Pitts, White, & 
Krashen, 1989 
ESL; adults; USA Increase in vocabulary 
knowledge 
Janopoulos 1986 EFL; university; USA Increase in writing 
proficiency 
Elley & 
Mangubhai 1981 
 
EFL; primary; Fiji Increases in reading 
proficiency & general 
language proficiency 
including listening & writing; 
increase in attitude & 
motivation 
                (Day and Bamford, 1998: 34) 
3. Principles of Extensive Reading 
Julian and Bamford (2004: 2) propose the principles in conducting the 
extensive reading program. The points can be presented as follows: 
a. The reading material is easy to be understood.  
The material that the students read should be easy to be understood, it 
covers few unknown of vocabulary. So, the students do not need to struggle with 
difficult material. They can enjoy their reading and read it fluently. 
b. The material should have a wide range of topic. 
The material is graded readers; it should be available on wide range of 
topic. So, the students can choose the material they like based on their interest and 
level. The material can be from magazines, books, comic, newspapers that are 
written in target language. This variety can encourage the students to select the 
material they want.  
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c. The students choose the material that they want to read. 
Self-selected material is the technical term in extensive reading. The 
students are free to select the material they want to read. This helps them to enjoy 
their reading. If they find uninteresting material or they find it too difficult, they 
are encouraged to stop their reading or return the material and then find another.  
d. The students read the materials as often as possible. 
In extensive reading program, the students read a lot easy of materials in 
the target language. They are supposed to read the materials as often as possible. 
The teacher should make a target for their students. For example, the students of 
beginner and intermediate levels are supposed to read a book per week. This is a 
realistic target, as the books for them are short.  
e. Reading speed is usually faster rather than slower. 
The material of extensive reading should be easy to understand. So, the 
students will be easy to understand the material they read. They are discouraged 
using dictionary because it interrupts their reading, as the focus of extensive 
reading is to build the students’ fluency. Conversely, they are encouraged to guess 
the meaning of unknown words from the context that they read.  
f. The purpose of reading is related to pleasure, information and general 
understanding. 
In extensive reading program, the students are not required to understand 
detailed information of the material. They are encouraged reading for pleasure and 
get general understanding. So, they do not need to concern the meaning of every 
single word in the material.   
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g. Reading is individual and silent. 
The students read the material on their own pace. They are free to choose 
the material they want to read. They read it silently without any help from the 
teacher and they read it out of the classroom, in their own time, whenever and 
wherever they want.  
h. Reading is its own reward. 
In the extensive reading program, it is usually not followed by 
comprehension questions. As the goal of extensive reading is to get the students’ 
experience and enjoy their reading. However, the teacher has to design the 
activities that reflect their experience during reading. The teacher can ask them to 
complete follow-up activities after they finish their reading.  
i. The teacher orients and guides the students. 
Before the students start their reading, the teacher has to give them 
orientation about what extensive reading is, why they are doing it, what benefit of 
extensive reading, some rules of extensive reading, etc. The teacher has to guide 
them in order they can get maximum result from their reading. The teacher can 
check how much they read, check whether they are interested or not toward their 
reading, etc. 
j. The teacher’s role is to be a model for the students. 
In extensive reading program, the teacher is an act to be a model for the 
students. For instance, during the silent reading, the teacher has to read the 
material; it can be the model for the students. The teacher should be familiar with 
the topic of the material in order to give recommendation for the students toward 
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what topic should they read. When the teacher and the students talk the material 
after reading, it can create informal reading community and they can share their 
own experiences during reading.  
4. Graded Readers 
Donnes and Hill (2004: 2) state that graded readers are simplified books, 
both fictions and non-fictions in which the vocabularies, the grammatical 
structures, and language difficulties are also simplified. Graded readers are used to 
help the students to read in easy way. They are free to choose the books based on 
their level proficiency. As the most students of second language learning feel that 
reading is a kind of daunting task. They usually find a lot of unknown words and 
the languages presented are beyond their capabilities. So, they find difficulties to 
understand the books. 
In using graded readers the students do not need to look up all of the 
unknown words in the dictionary that they meet. They can skip them and continue 
their reading. It helps them to build reading fluency and reading speed and finally 
it affects their reading comprehension. It can be the excellent way to motivate the 
students to read and they can enjoy their reading.  
Moreover, Hedge (2005: 146) states that since extensive reading help the 
students develop reading ability, the second language learning program should 
provide selected text which is graded\ conditions for reading (Nation, 2005). The 
teacher can use them in order to enable their students to achieve reading 
independency. They can choose their own reading text based on their interest, 
level proficiency, content, and level of difficulty.  
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In conclusion, the graded readers are simplification text for second 
language students which cover simplification the vocabulary, the grammar, the 
structures, and the language difficulties. The purposes of graded readers are to 
provide the material for the students within their competency, enable them to read 
in favourable climate, develop the students’ reading fluency and speed that affect 
their reading comprehension.  
C. Practical Use of Extensive Reading in the Classroom 
Implementing extensive reading program needs commitment from 
teacher and students. Here are some steps of implementation of extensive reading 
program proposed by Lichun (2009: 117). 
1. Organizing class library. 
A class library provides the students with various materials which are 
graded readers; it can be fiction and non-fiction books, newspapers, magazines, 
articles, etc. The materials should have a wide range of topic and genres such as 
issue, romance, detective, drama thrillers, etc. So, the students can choose their 
own material based on their level and interest. If they find the material too 
difficult to read, they should stop their reading and should find another material.  
The teacher can prepare bookshelf in front of the classroom. Then she 
can ask some students to bring one or two materials to the classroom and put them 
on the bookshelf. It can be done by some students to be librarians per week, 
taking charge borrowing and returning the materials. Some set of methods will be 
explained as follows: 
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a. Displaying on wall 
The teacher can make a grid on the wall, which lists the names of the 
materials and the students’ names. Then the librarians write the date when their 
friends finish reading the material. Through this activity, they can know what 
others read and when they finish their reading. It makes them more eager to read 
and they will compete each other in finishing their reading.  
b. Writing comment 
The librarians can prepare one note list for each material. They can ask 
their friend to write short comment for the material they have read. It can be 
several words or one or two sentences about the material they have finished. The 
teacher can let their students to see their classmates’ comments; it gives them high 
motivation to read more.  
2. Showing the importance 
Before conducting extensive reading program, the teacher has to give 
explanation to the students about the importance of conducting extensive reading 
program, the benefit of extensive reading, how to start to read, etc. The teacher’s 
explanation helps them to understand and encourage them to read. 
a. Implementing various English reading materials (book flood) 
The students were provided a lot of reading materials. They were allowed 
to choose reading materials based on their interest. In this activity, they could stop 
and change their materials if the materials were too difficult for them. This 
activity was aimed to attract the students’ reading interest and to read pleasurably.  
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b. Silent reading time 
The teacher spends 20 minutes in conducting extensive reading. The 
teacher and the students can select the materials from the bookshelf, 15 minutes is 
needed to have silent reading and 5 minutes is for asking open ended questions. 
For example: “Do you want to borrow this book to read this weekend? Why?” 
“How do you like the material, What made you choose that material?”, and etc. 
c. Applying reading material 
It is better for the teacher to apply what the students read outside of the 
classroom during to the classroom teaching and learning activities. If the teacher 
succeeds to bring this atmosphere, the students will motivate to read more. For 
instance, when the teacher teaches vocabulary, he is better to use sentences related 
to the materials that the students read. The teacher can say “Snow white is very 
beautiful, while her step mother is cruel.” Through this method, the students get 
better understanding toward their reading and it stimulates them to read after the 
class finished.  
d.  Book report 
After they finish their reading, every student is asked to make book 
report; it includes the names of the book, what they are thinking after reading, and 
how they recommend the book to their classmates, comments of quality the book, 
etc. Through this activity, the students listen and report the book information; it is 
an effective way to improve speaking skill.  
Moreover, Fanshao (2009: 135) proposes some techniques and 
procedures of implementing extensive reading program. First, the teacher can ask 
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their students to fill a short record form containing the name of the book they 
read, its level, how long they need to read the book, a brief comment about quality 
of the book, etc.  
Second, the students have to present an oral report on each book they 
read in front of the class or in a reading group. The reports cover the name of the 
book, type of the story, setting, whether the book is enjoyable or well written or 
not.  
Third, group discussion consists of four or five students; it is organized 
based on the students who read the same book. After the discussion ends, they can 
prepare an oral book report or a written review that have to present to others in 
front of the classroom. These activities can help them to improve their speaking 
and writing abilities.  
Fourth, the teacher can provide individual counselling, he can ask the 
students about their reading experience, their progress after conducting extensive 
reading, their problems, and the teacher can give the best solution to overcome the 
problems found. This activity can be done when the other students engage their 
reading. Finally, the students get reward from the teacher depends on the quantity 
of reading they do. This activity are purposed to motivate the students to read 
more.  
D. Relevant Studies 
There are some relevant studies of extensive reading to improve the 
students’ reading comprehension ability. Here are some of the studies.  
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Leung (2002: 73) reveals that reading comprehension gradually 
improved by applying extensive reading program. It implies that extensive 
reading can be an effective means to improve the students’ reading 
comprehension in learning second language. 
Bell (2001: 10) proposes that extensive reading program using graded 
readers led much greater improvement in the students’ reading speed and the 
students’ reading comprehension than traditional text-based, intensive language 
exploitation activities. Similar to the first journal, this journal also shows that 
extensive reading as the means for improving reading comprehension and reading 
speed.  
Morgado (2009: 38) states that extensive reading can improve the 
students’ reading comprehension. Furthermore, the students also give their 
opinion toward extensive reading; they say that extensive reading can help them 
build vocabulary, reading comprehension, reading skill, and confidence.   
In conclusion, relevant studies above show that extensive reading can be 
effective means for teaching reading comprehension. Thus, the studies support 
that the idea of extensive reading as a technique for teaching reading 
comprehension to the grade eight of SMP N 2 Bantul. 
E. Conceptual Framework 
This research starts with the problems occurred in the teaching and 
learning process. The problem is related to the students’ reading comprehension 
ability such as they have low vocabulary mastery, the students’ do not have 
sufficient background knowledge, the learning material are not interesting, the 
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teaching and learning process is dominated by testing, and the students’ interest 
are lacked. 
Based on the problems above, the researcher uses the extensive reading 
technique as an effort to improve the students’ reading comprehension ability. The 
extensive reading technique is reading a lot of easy materials in the target 
language. The students are free to choose their own reading materials. It is done 
for general understanding and for reading for pleasure, so they do not allow 
looking up the dictionary while reading because it bothers the students’ attention. 
Extensive reading gives the students a lot of exposure within their 
language competence. It should be at the students’ current level acquisition. In 
this level, it allows them to get faster processing of the text. By reading a lot of 
exposure, it helps them to build familiarity of background knowledge of the topic 
and also the students’ vocabulary increases and finally it facilitates the students’ 
reading comprehension.  
Moreover, in the extensive reading, the materials are self-selected based 
on the students’ interest and the students’ level. They can choose their own 
materials, they can stop and choose another material if they find it too difficult for 
them. It makes them reading at their comfort zone. They can learn best if they are 
in their comfort zone. It develops their positive attitude and motivation to read.  
These efforts can be done through action research. The research members 
involve the English teacher, the VIII C students. Here, the research works 
collaboratively with the English teacher. In this research, there are some steps 
must be followed. The first is identifying the problems occurring in the English 
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teaching and learning process. The second is planning the actions. The third is 
implementing the actions. The last is to reflect the actions done. The conceptual 
framework of the study can be seen in the illustration below. 
 
 
 
 
 
 
  
The students’ reading 
comprehension ability are low 
The use of Extensive 
Reading technique 
Problems related to the students’ reading 
comprehension ability: 
 The students’ vocabulary are low. 
 The students’ do not have sufficient 
background knowledge. 
 The learning material are not interesting.  
 The teaching and learning process is 
monotonous. 
  The students’ interest are lacked. 
 
Advantages of Extensive 
Reading: 
 Improving the 
students’ vocabulary. 
 Providing the 
sufficient background 
knowledge. 
 Giving the interesting 
materials. 
 The teaching and 
learning process is not 
monotonous.  
 Building the students’ 
interest. 
The students’ reading 
comprehension improve 
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CHAPTER III 
RESEARCH METHOD 
A. Type of the Research 
This research was categorized as action research. This research was aimed to 
show the process of the improvement of the students’ reading comprehension. In this 
study, the researcher collaborated with the English teacher to conduct the research. 
The steps in this research were identifying the problems, planning and carrying out 
the actions, observing and reflecting on the actions implemented in the study 
(Kemmis & Mc. Taggart in Burns, 2010: 7-8). The action research cycles can be seen 
below. 
    
       Figure I: The steps of action research 
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B. Research Setting and Schedule 
This research was conducted in SMP N 2 Bantul. This school was located on 
Jalan Bantul km 16.Therewere some reason why this research was conducted at this 
school. First, the school located was strategic. Second, the school was the favourite 
school in Bantul. Third, the school facilitations were completed. In this research, the 
action process was conducted from March to May.  
C. Subjects of the Research 
This research subjects involved the English teacher, the students of the grade 
eight, and the researcher herself. The VIII C class consisted of 29 students. Most of 
them were from middle class economic background. The reason why the researcher 
chose the VIII C class was because the students’ reading achievements was low.  
D. Instruments of the Research 
The instruments for collecting the data were a test instrument and non-test 
instruments. The test instrument was a test item and the data of test instrument was in 
the form of numerical data. While, non-test instruments were an interview guideline 
and an observation guideline and the data of non-test instruments were in the form of 
interview transcript and filed notes.  
The instruments for collecting the data were an observation guideline, 
interview guideline, and reading comprehension test. Observation guideline was in 
the form of checklist. It was used as guideline to observe the teaching and learning 
process. The data of aspects observed during the teaching and learning process were 
described in the form of filed notes. Then, the interview guide was used to gain the 
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opinions, responses and the feedbacks from the research members after the 
implementation of this research. The last was the reading comprehension tests namely 
a pre-test and a post-test. The reading comprehension test was in the form of multiple 
choice tests consisting of 50 items. The text materials were adapted from English 
textbooks. The pre-test was given to know the students’ ability in comprehending the 
English test before the treatment. Later, the post-test was given to know whether there 
is any improvement or not after the treatment.  
E. Procedures of Collecting Data 
The data of the research were gained by conducting the observations during 
teaching and learning process of reading, conducting the interview after class session, 
and administering the reading comprehension test in the form of pre-test and post-test 
a part of monitoring sequences. Through this action, the researcher collected the 
opinions, suggestions, comments, and expectations from the research members.  
F. The Validity and Reliability of the Data 
1. The Validity of the Data 
Anderson et al., in Burns (1999:161-162) proposes that there are five criteria 
of validity, they are democratic validity, outcome validity, process validity, catalytic 
validity, and dialog validity. 
Democratic validity concerned to the extent in which the research is truly 
collaborative. Here, the researcher interviewed the research members namely the 
English teacher and the VIII C students of SMP N 2 Bantul. 
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Outcome validity related to the notion of actions leading to the outcomes 
that is successful within research context. Here, the researcher created the questions 
related to the new problems that were found in the class. This action was done after 
the researcher did the reflection.  
Process validity related to dependability and competency of the research. To 
get the process validity, the researcher observed the class condition, the students’ 
attitudes toward the teaching technique used by the researcher. The data observed 
were described in the form of filed notes. 
Catalytic validity dealt with the opportunity which the participants got to 
deepen their understanding of the research by monitoring other participants. Here, the 
researcher made the reflection toward actions done, asked the questions to the 
students and English teacher, and observed the implementation of the actions.  
In obtaining dialogic validity , the researcher asked the English teacher as 
the peer review to give criticism and suggestions toward the implementation done. 
This action aimed to reveal the strengths and weakness of the action implemented, so 
the research could be improved in the next meeting.  
2. The Reliability of the Data 
To avoid subjectivity in analysing data and to get trustworthiness, the 
researcher used triangulation through the interviews and observations. Burns (1999: 
163) stated that triangulation was a way of arguing if the different methods of 
investigation produce the same result then the data were likely to be valid. There were 
four types of triangulation. They are time triangulation, space triangulation, 
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investigator triangulation, and theoretical triangulation. In this research, only time 
triangulation and investigator triangulation were used to validate the data. They 
would be presented as follows.  
a. Time Triangulation 
This research was conducted from February 27th 2013 until April 28th 2013. 
The data of the research were taken in a period of the time. It was to observe the 
factors involved and the changes after the implementation of the research. The 
changes related the students’ reading comprehension ability was monitored in each 
meeting of the cycle.  
b. Investigator Triangulation 
Investigator triangulation used observer to avoid observer bias and helped 
checks on the reliability of the observation. Here, the researcher consulted with the 
collaborator, checked the data recorded such as the students’ attitudes during teaching 
and learning process, the effectiveness of teaching technique, the class atmosphere, 
etc. The result was written in the form of filed notes. Then, the researcher and 
collaborator crosschecked the data to match the data. 
G. Research Procedure 
1. Reconnaissance  
The first step in conducting action research was reconnaissance. In this step 
the researcher conducted the classroom observation of English teaching and learning 
process, interviewed the English teacher and the VIII C students.  Through this 
action, the researcher found facts, information, and the problem through observation 
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in the classroom. Then, the researcher analyses the existing problems related to the 
students’ low proficiency in reading comprehension.  
2. Planning 
To improve the students’ reading comprehension, the researcher worked 
with the English teacher to plan the actions to solve the problems found in the field. 
The actions focused on the use of extensive reading in improving reading 
comprehension. The actions planned were presented below. 
The first action done was writing the test item for pre-test and post-test. 
Here, the test item was taken from some resources such as the course books and the 
students’ worksheet. The test item was formulated based on syllabus for the eight 
grade of junior high school. The second action was composing the teaching materials 
to be taught. Here, the researcher adapted the teaching materials from some resources 
such as course books, the students’ worksheet. The last was deciding the classroom 
activities that could elicit the students’ ability in comprehending text. 
3. Actions and Observation 
The research began by conducting observation. The researcher conducted the 
observation to know the problems found in teaching and learning process of reading. 
The researcher also interviewed the students to know their comments, opinion about 
the teaching and learning process of reading.  
Then, the research administered the pre-test. The students were given the 
pre-test to know their ability in comprehending English text before the treatment. 
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There were 50 questions. It was multiple choices. All the questions were about 
reading comprehension. The questions were made based on the blue print.  
Next, the researcher conducted the actions. The actions were done in two 
cycles. Each cycle consisted of three meetings. In this cycle, the researcher acted as 
the teacher and the English teacher acted as the collaborator. When the researcher did 
the actions, the collaborator observed the teaching and learning process, sat at the 
backside wrote down what happened during the teaching activities. The collaborator 
used the observation guidelines in the form of checklist. It was used to see what 
indicators achieved and how effective the actions were. 
Moreover, the research administered the post-test. The test was used to know 
whether there was any improvement in reading comprehension after the treatment or 
not. There were 50 questions. All the questions were reading comprehension. The 
questions were made based on the blue print. 
4. Reflection 
After conducting the action, the researcher evaluated the actions by 
observing the teaching and learning process, interviewing the collaborator and the 
students about the action. The reflection was important. It was used to measure 
whether the actions conducted were successful or not. At the end of the action, the 
collaborator gave comments about problems occurred, the actions that seemed 
unsuccessful, and what would be done in the next actions. The unsuccessful actions 
would be changed and the successful actions would be used again in the next cycle. 
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CHAPTER IV 
This chapter presents the following sections: reconnaissance, reports of 
Cycle I, and reports of Cycle II. The first section is reconnaissance. It covers the 
problems and actions to solve the problems. The second section presents the 
planning, actions and observations, and also reflections of Cycle I. The third 
presents the planning, actions and observations, and also reflections of Cycle II. 
A. Reconnaissance  
In conducting this research, there were some procedures that the 
researcher did. The researcher had the discussion with the English teacher, did an 
observation on English teaching and learning process, and conducted the 
interviews with the VIII C students. The results are presented as below. 
1. Identification of the Field Problems  
Based on the observation, the researcher identified fourteen problems 
related to English teaching and learning process in VIII C class. The problems are 
presented below. 
Table 2. The Field Problems Related to English Teaching and Learning 
Process in VIII C Class of SMP N 2 Bantul. 
No. Problems Code 
1. Some of the studets were considered as noise maker. S 
2. The students felt that English is a difficult subject. S 
3.  The students did not pay attention to the teacher explanations.   S 
4.  The teacher did not give a chance for the students to engage in the 
classroom. 
T 
5. The students did not participate in the teaching and learning process.   
6. The students did not have sufficient background knowledge about the 
topic. 
S 
7. The students had low vocabulary mastery. S 
8. The students did not know how to use effective comprehension 
strategies such as skimming and scanning. 
S 
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9. The students were afraid and shy in answering questions.  S 
10. There were limited material sources used in teaching and learning 
process. 
LM 
11. The students had difficulties in determining the meaning of words, 
phrases, and sentences. 
S 
12.  The learning materials were not interesting. LM 
13. The learning activities were monotonous. LA 
14. The students had low motivation in reading. S 
15.  Most of the reading materials were taken from LKS (Lembar Kerja 
Siswa). 
LM 
16. The students found difficulties in writing the reading materials that they 
read. 
S 
NB:  S: Student  T: Teacher  LA: Learning Activity  LM: Learning Material  
Table 2 above shows sixteen problems occurring in the teaching and 
learning process. They deal with the students, teacher, learning activity, and 
learning materials. Since, the researcher focuses to the students’ reading 
comprehension; she just selects the problems that deal with it.   
Table 3. The Problems Related to the Teaching of Reading 
No. Problems Code 
1. The students did not participate in the teaching and learning process. S 
2. The students did not have sufficient background knowledge about the 
topic. 
S 
3. The students had low vocabulary mastery.  
4. The students did not know how to use effective comprehension 
strategies. 
S 
5. There was limited material sources used in teaching and learning 
process. 
LM 
6. The students had difficulties in determining the meaning of words, 
phrases, and sentences. 
S 
7. The learning materials were not interesting. LM 
8. The teaching technique was monotonous. LA 
9. The students had low motivation in reading. S 
10. Most of the reading materials were taken from LKS (Lembar Kerja 
Siswa). 
LM 
11. The students found difficulties in writing the reading materials that they 
read. 
S 
    NB:  S: Student  T: Teacher   LA: Learning Activity   LM: Learning Material 
41 
 
 
2.  Determining the Actions to Solve Problems 
In reference to the identification of the problems and the discussion 
between the researcher and English teacher, the researcher determined five actions 
to solve the problems. They were teaching reading strategies, implementing book 
flood, implementing sustained silent reading, implementing quick book report, 
presenting the materials, and giving reward.  
Table 4. The Actions Applied in the Study 
No. Actions 
1. Teaching reading strategies.  
2. Implementing book flood. 
3. Implementing sustained silent reading. 
4. Implementing quick book report. 
5. Presenting the materials. 
6. Giving reward. 
 
3. The Relationship between the Fields Problems and the Actions 
As presented in Table 4, the researcher chooses to apply the extensive 
reading to improve the students’ reading comprehension. The following table 
shows correlation between the field problems and the actions needed.  
Table 5. The Relationship between Field Problems and the Actions 
No. Actions Problems 
1. Teaching reading strategies  a. The students did not know how to use 
effective comprehension strategies. 
2.  Implementing book flood  a. There was limited material sources used 
in teaching and learning process. 
b. The learning materials were not 
interesting. 
                          
3. 
Implementing sustained 
silent reading 
a. The students did not have sufficient 
background knowledge about topic. 
b. The students had low vocabulary 
mastery. 
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c. The students had difficulties in 
determining the meaning of words, 
phrases, and sentences. 
4.  Implementing quick book 
report 
a. The students found difficulties in writing 
the reading materials that they read.  
5.  Presenting the materials. a. The learning activities were monotonous. 
6. Giving rewards a. The students had low motivation in 
reading. 
 
B. Reports of Cycle I 
1. Planning 
In this section, the researcher and the collaborator planned to apply the 
extensive reading to solve the problems. There were some expectations of 
implementing extensive reading in teaching reading process.  
a. The students could know how to use effective comprehension strategies. 
b. The students would have sufficient background knowledge about the topic. 
c. The students would interest in reading long text. 
d. The learning activities would not monotonous. 
e. The students’ vocabulary would increase. 
f. The students’ motivation in reading a long text would increase.  
g. The students’ writing skill would improve. 
Before conducting this research, the researcher had discussion with the 
collaborator. The researcher agreed to implement some action in Cycle I. In this 
cycle, she wanted to use extensive reading to improve students’ reading ability by 
teaching reading strategies, implementing book flood, implementing sustained 
silent reading, implementing quick book report, and giving reward.  
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The first action was teaching reading strategies. In this action, the 
researcher used skimming and scanning. Skimming was an effective way to 
predict the passage, the main topic, or message of the text. Skimming was done by 
moving the eyes over the text with the purpose of getting only the main ideas and 
general overview of the content. Meanwhile, scanning was the strategies to find 
specific information quickly such as name, date, statistic, or fact without reading 
entire text. In scanning, the students should have a question in their mind and read 
the passage only to find the answer, ignoring unrelated information.  
The second action was implementing book flood. This action aimed to 
give the students opportunity to explore a lot easy reading materials. They chose 
reading materials based on their interest. In this activity, if they found it difficult 
in reading materials, they could stop their reading and found other materials. This 
activity motivated them to read smoothly and pleasurably. 
The third action was implementing sustained silent reading. Before 
conducting this action, the researcher gave a model of how to guess the meaning 
of unknown words based on the context.  So, they did not need to look up all of 
unknown words in the dictionary. They could skip those parts and continue their 
reading. It aimed to make the students enjoy their reading, build reading fluency 
and reading speed.  
The fourth action was implementing quick book report. In this activity, 
the students had to make summary about what they read. In making summary, 
they used reading strategies such as skimming and scanning to find main idea and 
important information in the text. Before conducting this activity, the researcher 
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gave a model of how to skim and scan the text. She also gave the model of how to 
summarize a text. 
The fifth action was presenting the materials. In this action, after the 
students finished their summary, they had to present the summary to their friends 
in front of the class. The others asked the questions to them. This activity made 
the learning activities were not monotonous. So, the students did not get bored in 
learning reading.  
The last action was giving a reward. In this action, the students had to 
collect star that it would be calculated in the end of meeting. The students/group 
which could collect a lot of stars, they got the reward. The reward was the 
additional score for them. The aimed of this action was to improve the students’ 
motivation.         
2. Actions and Observation 
The action in Cycle 1 was conducted in three meetings. It was conducted 
on March 9th, 10th, 15th. In these three meetings the researcher acted as a teacher 
and the collaborator acted as an observer. The results of the Cycle 1 were 
presented below.  
a. Teaching reading strategies. 
Before the researcher did the action, in the reading teaching and learning 
process, the students were difficult to comprehend the text. They just read the text 
without understanding it. The English teacher also never taught them to apply 
reading strategies such as using skimming and scanning to look for main idea and 
specific information. 
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In this study, the researcher taught reading strategies in order to help the 
students to be able to use skimming and scanning strategies to facilitate in 
comprehending the text. These strategies helped them to find general and specific 
information of the text. Students who applied reading strategies would be easy to 
comprehend the text.   The evidence can be seen from the quotation of the field 
notes below. 
1) Using skimming 
The finding shows that the use of skimming helps the students finding 
general information in the text. It can be seen from the interview transcript below. 
 
 
 
 
 
       
The quotation above suggested that the use of skimming strategy helped 
the students finding the general overview of text. They moved their eyes quickly 
across the whole text to get the gist. This strategy helped them to find the general 
information quickly.  
2) Using scanning 
The finding shows that the use of scanning helps the students finding 
specific information in the text. It can be seen from the interview transcript below. 
 
R : Dek Fuad, apakah strategi skimming cukup membantu dalam 
menemukan main idea dalam teks? (Fuad, did the use of skimming 
strategy help you to find the main idea in the text?) 
S : Iya Miss sangat membantu, jadi cepet nemuin main idea dalam teks, 
baca sekilas aja nanti bisa cepet nemuin main ideanya. (Yes Miss, it 
was very helpful, we could find the main idea quickly by moving 
rapidly the eyes over the text.) 
                       (Appendix B/ Interview Transcript 8) 
 
R : Febri, kalau kamu mau nemuin informasi spesifik seperti tanggal, 
nama, tahun jadi lebih  mudah ga semenjak kamu menggunakan 
strategi scanning? (Febri, was it easy for you to find date, name, 
year since you applied scanning strategy?) 
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 The quotation above implied that the use of scanning strategy helped the 
students easy to find specific information in the text. They did not need to read the 
whole paragraph, but just kept in mind what was information they were searching 
for by letting the eyes run rapidly over the text. This strategy also helped them to 
read the text efficiently.  
b. Implementing book flood 
Before the research did the action, in the teaching and learning process of 
reading, the learning material sources used by the teacher were limited and were 
not interesting. She only used the materials from LKS (Lembar Kerja Siswa) as 
the main sources. She never gave additional materials to the students such as 
using English newspaper, magazine, story books. Of course, the students lack 
exposure to do with learning reading.  
In this study, the researcher implemented book flood activity. The use of 
book flood activity was successful building the students’ reading interest. They 
also felt curious and challenged to look for the reading materials. The fact can be 
seen in the extract of the field notes below. 
 
 
S : Ya Miss jadi lebih mudah, kita cukup mengingat-mengingat saja 
informasi yang akan dicari, kalau udah kita tinggal nyari dalam teks. 
Jadi ga usah baca semua paragraf Miss, biar a buang-buang waktu. 
(Yes Miss, it was easy, we just needed to remember the 
information that we wanted to search for, then we could search it 
in the text directly. So, we did not need to read the whole 
paragraph in order to be efficient in managing time.)    
                                           (Appendix B/ Interview Transcript 9) 
R menginstruksikan Ss untuk maju kedepan untuk memilih bacaan yang 
mereka sukai. Please came forward to choose your favourite reading! Ss pun 
maju kedepan kelas memilih bacaan. Seketika susana pun menjadi sangat 
ramai karena siswa sangat antusias dalam memilih bacaan, beberapa siswa 
saling berebut becaan.  
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The quotation above revealed that the students felt curious and 
challenged finding their reading materials. It showed that the book flood activity 
was successful building the students’ reading interest. The use of book flood 
activity also gave them additional materials, a lot of exposure. They were also 
enthusiastic in reading. The quotation below shows that the students were 
enthusiastic in reading. 
 
 
 
 
 
  
        
 
 
          
    
       
      
R : Menurut kamu kegiatan book flood tadi gimana? (What did you 
think of book flood    activity?) 
S : Bagus Miss. (It was enjoyable!) 
R : Suka gak dengan kegiatan tadi? (Did you enjoy with the activity?!) 
S : Suka Miss. (Yes Miss) 
R : Sukanya pas bagian apa dek? (Which part did you like?) 
S : Ketika disuruh milih bacaan Miss. Soalnya ada banyak banget 
pilihan bacaannya, jadi kita bisa milih bacaan sesuka kita. (When we 
were allowed to choose the reading materials Miss. There were so 
many reading materials, so we could choose our favourite reading 
materials.) 
R : Hmm...Kegiatan ini udah pernah dilakukan belum dek? (Hmm..Had 
this activity previously been done yet? 
S     : Belum Miss ini baru pertama kali, makannya tadi sempet bingung 
milih bacaannya Miss, soalnya banyak banget variannya. (Never 
Miss, this was the first time, we were confused in choosing the reading 
materials.) 
         (Appendix B/ Interview Transcript 6) 
Keep silent please, don’t disturb other class! R pun membantu siswa dalam 
memilih bacaan. Beberapa siswa ada yang bertanya tentang isi bacaan. 
“What is the text about Miss?” “It’s about adolescence”. “Hmm, 
sepertinya bagus Miss, saya akan ambil untuk saya baca Miss.”   
                                                        (Appendix A/ Field notes 5) 
48 
 
The quotation above suggested that the students were enthusiastic during 
this activity. They could choose their own favourite materials. However, in 
choosing the reading materials, they had difficulties in deciding their own 
materials because this was something new for them. Finally the researcher helped 
them to choose the reading materials.  
c. Implementing sustained silent reading 
Before the researcher did the action, the students were lazy to read the 
long text. Moreover, when the students found unfamiliar words they always look 
up in a dictionary. They never guessed or predicted those words based on the 
context. Of course this made them addicted to the dictionary and they would find 
difficulties in understanding the text.  
 In this study, the implementation of sustained silent reading was 
expected to allow the students reading the materials without any distraction. They 
did not allow consulting the dictionary when they found unfamiliar words. They 
just predicted/guessed those words based on the context. They did not need to 
know every single word in the text because the aim of this activity they should 
read for general understanding. So, they could enjoy their reading. In addition, 
their reading interest was also increased and they could be easy to comprehend the 
text well. The evidence could be seen in the quotation below. 
 
 
 
 
R :  Suka ga dek dengan aktivitas tadi? (Did you like this activity?) 
S :  Suka Miss. (Yess Miss!) 
R :  Sukanya kenapa? (Why did you like?!) 
S : Soalnya bacaannya menarik banyak pilihannya Miss, jadi semangat 
bacanya. (Because the reading materials were interesting, so many 
choices there, encouraged us to read the reading materials.) 
                   (Appendix B/ Interview Transcript 11) 
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The quotation above showed that sustained silent reading was successful 
encouraged the students to attract the students’ reading interest. Their positive 
attitude toward reading also was increased.  
In this Cycle, the students tried to guess the unfamiliar words based on 
the context. Just few students could apply this strategy. Most of them still found 
difficulties to predict the meaning. The evidence could be seen in the interview 
transcript below.  
 
 
 
 
 
 
      
 
 The quotation above revealed that the action was not successful yet 
implemented. Most of them still found difficulties applying that strategy.  
d.Implementing quick book report 
Before conducting this research, the students were not interested in 
reading English materials. They still found difficulties to write the story related to 
the text that they read.  
In this study, the implementation of quick book report was used help the 
students to become easy in writing a summary. Before conducting this activity, 
the researcher gave a model how to summarize and how to skim and scan the text. 
R : Vera, kamu menikmati bacaanmu tadi ga?  (Vera, do you enjoy your 
reading?) 
S : Ga terlalu sih Miss. (Not really Miss!) 
R : Lho kenapa dek? (Why?!) 
S : Itu lho Miss, kosa katanya ada yang sulit, ga tahu artinya. (Because 
of the vocabulary, I was difficult to know its meaning.) 
R : Ohh gitu ya, terus gimana dek cara kamu nemuin artinya? (Oh, I see. 
How did you find the meaning?)  
S : Ya kalau tadi buka kamus Miss. Kadang juga tanya teman artinya 
kata-kata yang sulit Miss. (I just looked up the dictionary Miss. 
Sometimes I also asked those words to my deskmates) 
                    (Appendix B/ Interview Transcript 12) 
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They also looked enthusiastic doing this activity. The evidence could be seen 
from this quotation below. 
 
 
 
 
 
 
The quotation above implied that the students were happy and pleased 
doing this activity. In this Cycle, there was a problem. Most of the students still 
found difficulties in summarizing their reading materials. The evidence could be 
seen in the interview transcript below. 
 
 
 
 
 
   
  
The quotation above indicated that the students still found difficulties in 
writing the summary. They were confused determining which sentences had to be 
written. 
 
 
 
R : Gimana dek pembelajaran hari ini? (What was your opinion about 
the learning today?) 
S : Menyenangkan Miss. (It was enjoyful Miss!) 
R : Seneng ga dek dengan aktivitas tadi? (Did you enjoy with this 
activity?) 
S : Seneng Miss. (Yess Miss!)  
          (Appendix B/ Interview Transcript 13) 
R : Gimana dek ada kesulitan ga tadi saat nulis summary? (Did you find 
difficulties in writing summary?) 
S : Ada Miss. (Yess Miss!) 
R : Sulitnya gimana? (Which part did you found it difficult?) 
S : Nulisnya itu Miss susah, bingung nulisnya gimana, waktunya juga 
mepet tadi Miss. (We found difficulties in writing Miss, we were still 
confused in writing the sentences, the time also was very limited 
Miss!) 
                       (Appendix B/ Interview Transcript 14) 
51 
 
e. Presenting the materials 
Before conducting the research, the learning activities were monotonous 
because the teacher just instructed the students to read aloud the English text. 
After that, they were asked to do the exercises and discussed the answers. There 
was no other activity in teaching and learning process of reading.  
       In this study, the implementation of presenting the materials was aimed to 
give the students new activity in reading teaching and learning process. So, they 
did not only do the exercise from the textbook and LKS (Lembar Kerja Siswa). 
 
 
 
 
 
 
 
 The quotation above revealed that the students were pleased doing this 
activity. The teaching and learning of reading was not monotonous anymore. 
They could come in front of the class and shared the materials that they read.  
 In this Cycle, there was a problem. Most of the students were lazy to 
present their summary because they did not finished yet. The evidence could be 
seen below. 
 
 
R : Gimana dek menurutmu pembelajaran hari ini? (How did you feel 
the learning today?) 
S : Bagus Miss. (Great Miss!) 
R : Suka gak ma aktivitasnya? (Did you like the activity?) 
S : Suka Miss, jadi kita gak bosen ma aktivitas ngerjain soal di LKS terus 
Miss! Sekali-kali maju presentasi bagus juga Miss!. Jadi aktivitasnya 
gak monoton Miss! (Yes Miss! I like it!! We did not get bored 
anymore in doing the task in the students worksheet! By presenting 
the materials, the activity of teaching and learning of reading was 
not monotonous anymore.) 
                     (Appendix B/ Interview Transcript 15) 
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 In this Cycle, there was a problem. Most of the students were afraid and 
shy in presenting the materials. There were afraid if they made the mistakes. Only 
few students participated actively. Moreover, the time was very limited to write 
the summary.  
f. Giving rewards 
Before the researcher conducted the research, the students had low 
motivation in learning reading. They were lazy and felt sleepy during the teaching 
and learning process. It was caused by the teaching and learning process of 
reading was dominated by testing. The students were asked to read aloud and did 
the exercises from the students’ worksheet. The teacher did not have other activity 
in the teaching and learning process of reading. 
In this activity, the implementation of giving reward was aimed to enable 
the students were motivated in teaching and learning of reading. The students who 
were active and could answer the questions correctly would get a reward. 
Moreover, the rewards were given to the students who could tell and described the 
story. In this activity, the students who could collect many stars (more than five 
R : Kok tadi adek ga maju presentasi dek? (Why did you not have 
presentation?) 
S : Iya Miss. Tadi soalnya belum selesai Miss ngerjain ringkasannya, 
jadi gak maju Miss. (I’m sorry Miss!. I had not finished yet writing 
the summary, so we did not do the presentation!) 
R : Kok belum pada selesai sih dek? (Why did you have not finished 
yet?) 
S : Iya Miss soalnya susah juga nulisnya, ditambah lagi waktunya 
terbatas. (Because we found it difficult in writing the summary, 
moreover the time was limited Miss!) 
                  (Appendix B/ Interview Transcript 16) 
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stars) would get a reward. The reward was an additional score for them. This 
activity made them to be motivated in doing the task from the researcher. The 
evidence could be seen from the interview transcript below. 
 
 
 
 
 
 
 
 
 
 
    
      
The quotation above implied that giving reward improved the students’ 
motivation. They would be challenged to doing the activity and they could be 
participated actively. The other fact that they felt challenged during teaching and 
learning of reading can be seen from the extract of the field notes below. 
 
 
 
 
 
 
 
      
R : Seneng gak dek kalau dikasih hadiah? (Did you feel happy if you 
were given a reward?) 
S : Seneng banget Miss! (I was vey happy Miss!!) 
R : Tapi harus aktif lho ya! Gak boleh males-malesan lagi! (But you 
have to be active in the teaching and learning process! You were 
not allowed to be lazy anymore!)  
S : Iya Miss beress..hadiahnya berupa apa Miss? (Okay Miss!. What 
was the reward Miss?)  
R : Nilai tambahan dek, jadi nanti yang aktif bakal dapat nilai tambahan! 
(The reward was the additional score for them who were active 
participated in the teaching and learning process!) 
S : Oke Miss! (Okay Miss!) 
            (Appendix B/ Interview Transcript 17) 
Have you finished your homework?. Beberapa students menjawab “yes 
Miss. Ok any volunteer who want to tell the summary? Semua  Ss hanya 
diam. Beberapa Ss menjawab “belum selesai Miss”. Lho kok bisa belum 
selesai? Sulit Miss nulisnya. Ok I will explain it later. Ok any volunteer? 
Siswa hanya diam. Kemudian R berkata nanti yang berani maju akan dapat 
hadiah. Ss bertanya “hadiahnya apa Miss?” nilai tambahan bagi yang aktif. 
Kemudian R kembali bertanya “any volunteer who wants to tell the 
summary?”. Akhirnya ada satu siswa yang mau maju ke depan kelas. Ok 
what’s your name? Desty Miss. Ok please tell your summary. Please pay 
attention to her, after she finished, the others can ask question to her!”.  
                 (Appendix A/ Field note 6) 
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 The quotation above stated that giving reward activity was successful 
improving the students’ motivation to participate actively in teaching and learning 
process. They felt challenged to get the reward from the researcher. It encouraged 
them to participate actively during reading class.  
3. Reflection 
After implementing the actions in Cycle I, the researcher and the 
collaborators discussed to reflect the actions. Everyone who participated in tis 
actions could share their opinions, ideas related to the implemented actions. There 
were some actions that were successful and some were unsuccessful. The 
reflection would be described as follows.  
a. Teaching reading strategies. 
Teaching reading strategies was done in every meeting in Cycle I. It was 
done when the students read the text. The strategies used were skimming and 
scanning. So, they could find main idea and specific information. They did not 
need to read the whole paragraph and they could comprehend the text easier.  
The implementation of those strategies was successful. Those strategies 
were effective to help the students to get general information and specific 
information in the text. Most of them could apply those strategies. So, they did not 
need to read the whole paragraph to get the information. Moreover, they could use 
their reading time efficiently.  
b. Implementing book flood 
The implementation of book flood was applied in every meeting in this. 
This activity gave the student a lot of exposure such as from story books, article, 
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etc. They could explore a lot of text and they could actively engage in teaching 
and learning process. Moreover, this activity attracted their reading interest. 
During this activity, they were enthusiastic and did not get bored in reading class. 
This implementation was successful. The students were attracted because 
this activity was something new for them. This implementation had not been done 
before. In this activity, they allowed to choose the reading materials as they 
wanted. They were enthusiastic when they chose materials. They could read the 
materials in their own. They could improve their vocabulary mastery and their 
reading interest. 
c.  Implementing sustained silent reading 
This activity was done in every meeting in Cycle I. The students were 
given the opportunity to read their reading materials without any distraction. They 
just read the text for general understanding. So they did not need to look up the 
meaning of unfamiliar words that they found. They just predicted or guessed the 
unfamiliar words based on the context. So, they could enjoy their reading. In 
addition, their background knowledge, vocabulary knowledge also increased and 
they could be easy to comprehend the text well. 
This implementation was not successful yet. The students still looked up 
the dictionary if they found unfamiliar words. They did not guess those words. 
They still focused in every single word that they meet and consulted their 
dictionary. It was true that dictionary had important role in reading, but if they 
still consulted those words in the dictionary, they did not pay attention to the 
message conveyed. Moreover, it destroyed the pleasure of reading.  
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d. Implementing quick book report  
This activity was done in every meeting. The students should write the 
summary about the reading materials they read. In this activity, they used 
skimming and scanning to get the important information and specific information. 
These strategies were useful in writing the summary because they did not need to 
read the whole paragraph. So, they could be easy to determine the main idea in the 
paragraph. 
This implementation of quick book report was not successful yet. In this 
activity, the students had difficulties in making the summary. They still found 
difficulties in determining which sentences had to be written.  
e. Presenting the materials  
This activity was done in the second and three meeting. After the 
students finished their summary, they had to present their summary in front of the 
class. They were given the opportunity to share what they had read to their 
classmates. While, the others would give question related to their presentation.  
This activity was not successful yet. Some students were still afraid to 
present their summary. They were shy if they made mistakes in presenting their 
summary. So, just were afraid to tell their summary in front of the class. 
Moreover, just few students were active asking the questions to their friends who 
presented their summary. They were shy to ask their friends because of they were 
afraid if they made mistakes. Most of them just kept silent when their friends 
share the presentation.  
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f. Giving rewards  
This activity was done in order to motivate the students to be active 
during the reading class. The students who were active and could answer the 
questions correctly would get a star. It was collected until the last meeting in 
every Cycle. The student who collected many stars, she/he would get a prize. The 
prize was the additional score.   
This activity aimed to make the students participate actively in the 
teaching and learning process of reading. In this case, the students who collected 
many stars he/she gets a reward from the researcher. The reward was an additional 
score. This activity was not really successfully yet. Many students did not 
participate actively in the teaching learning process. Only few students got 
rewards from the researcher.  
 4. Revised Plan 
The reflection of Chapter I show that the some actions of implementation 
of extensive reading were not successful yet to improve the students’ reading 
comprehension ability. There were some students who were still confused making 
summary, they were afraid and shy to answer the questions. The researcher 
needed to implement some actions in order to make the students more enjoyable 
in learning reading. 
C. Reports of Cycle II 
1. Planning 
Before conducting the actions in Cycle II, the researcher had a discussion 
with the English teacher to revise the plan of Cycle I. They revised the plans of 
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Cycle II. They focused to solve the problems of the difficulties of making 
summary, motivated the students to be active in the teaching and learning process. 
The actions of Cycle II are presented as follows. 
The first action was teaching reading strategies. This action was the same 
with Cycle I. The difference with Cycle I was that the researcher gave more 
exercises related to skimming and scanning strategies. So, the students could 
practice more how to skim and scan the text in order to get general idea and 
specific information.  
The second action was implementing book flood. This was aimed to give 
a lot easy reading materials and exposure to the students. They could choose their 
own favourite reading materials. The procedure that was used in this Cycle was 
the same with previous one.  
The third action was implementing sustained silent reading. This action 
was aimed to read the reading materials without any distractions such as using 
dictionary when they found difficult words. This action was used to build reading 
fluency and reading speed. The procedure of this Cycle was the same with the 
previous one. 
The fourth action was implementing quick book report. The researcher 
asked the students to make summary in a group. In this Cycle, the researcher gave 
a model of mind mapping in order to guide them in making summary. By using 
mind mapping, they became more guided in writing. Each group consisted of four 
members. The procedure of this action was the same with the previous Cycle.  
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The fifth action was presenting the materials. In this cycle, the students 
worked in group and they had to tell to their friends about reading materials that 
they read. The other groups would ask the question related their presentation.  
The sixth action was giving reward. This action was aimed to make the 
students in group active in the reading class. The group who were active 
participated could get a star. The group who collected many stars would get a 
reward. The researcher gave the reward to them who were active in presenting, 
describing reading materials that they read, and answering the questions.  
2. Actions and Observations  
The actions in Cycle II were conducted in three meetings. It was 
conducted on May 16th, 17th, 22th. In these three meetings the researcher acted as 
a teacher and the collaborator acted as an observer. The results of the Cycle 1 
were presented below. 
a. Teaching reading strategies  
In this Cycle, the researcher gave the students a lot of exercises of 
skimming and scanning strategies. The researcher guided them how to skim and 
scan the text. The use of these strategies helped them in comprehending the text 
easily. The evidence could be seen in the interview transcript below. 
 
 
 
 
 
R : Peningkatan apa yang adek rasakan setelah kemarin menggunakan 
skimming dan scanning saat baca teks? (What was the improvement 
that you feel after you used skimming and scanning strategies?) 
S : Ya banyak Miss peningkatannya!. (I got so many improvement 
Miss!) 
R : Peningkatannya gimana dek? (What was the improvement?) 
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The quotation above implied that skimming and scanning strategies very 
helpful for the students, because they could find the general and specific 
information quickly. They did not need to read the whole paragraph to get the 
information. Those strategies made them became more efficient in managing their 
reading. Moreover, the teacher’s opinion toward could be seen from the interview 
transcript below.  
 
 
 
 
 
 
 
       
 
 
R : Bu, menurut pendapat Ibu apakah penggunaan strategi skimming dan 
scanning cukup membantu siswa dalam membaca? (Miss, in your 
opinion the use of skimming and scanning strategies help the 
students in reading?) 
ET : Iya mbak sangat membantu! Sepertinya siswa sudah mulai terbiasa 
menggunakan strategi tersebut. Mereka bisa dengan cepat menemukan 
informasi umum dan spesifik mbak! Jadi mereka tidak perlu lagi 
membaca seluruh paragraf untuk menemukan informasi yang mereka 
inginkan. Strategi ini sangat membantu mereka membaca secara 
efisien. (It was very helpful! It seemed that the students were 
getting used to use the stategies. They could find general and 
specific information quickly! So, they did not need to read the 
whole paragraph to get the meaning that they want. These 
strategies very help them to read the text efficiently.) 
R : Jadi bisa disimpulkan di Cycle ini sudah ada peningkatan ya Bu? 
(So, it could be concluded that there were already an improvement 
in this Cycle Miss?) 
ET : Iya Mbak sudah. (Yes there was) 
                    (Appendix B/ Interview Transcript 20) 
S : Ya bisa lebih cepet aja kalau mencari informasi general dan specific 
Miss, soalnya udah terbiasa menggunakan strategi itu Miss. Terlebih 
lagi kita bisa efisien waktu Miss. (We could find the general 
information and specific information quickly because we usually 
apply these strategies Miss!. Moreover, we could be efficient in 
managing reading time!) 
R : Maksudnya efisien gimana dek? (What was the meaning of 
efficient?) 
S : Ya kita kan gak perlu baca semua paragraf untuk menemukan 
infomasi tersebut Miss. (We did not need to read the whole 
paragraph in order to get the information we need Miss.) 
                  (Appendix B/ Interview Transcript 19) 
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The quotation above indicated that the use of skimming and scanning 
strategies was very helpful for the students finding the information they need. 
They did not need to read the whole paragraph to find the information they need. 
They just needed to keep in mind the clues to search the information they needed 
and then rapidly moved the eyes over the text. By using these strategies, they 
could read the text efficiently.  
b. Implementing book flood 
 In this cycle, the researcher still gave the students a lot of easy reading 
materials. The reading materials given were narrative texts.  They were allowed to 
choose their own favourite reading. This action gave them a lot of exposure and 
built their reading interest. It made them very enthusiastic and built positive 
attitude toward reading. The evidence could be seen from the interview transcript 
below. 
 
 
 
 
 
 
 
 
The quotation above stated that this implementation was successful 
giving the students a lot of exposure and attracted the students’ reading interest. 
Moreover, their positive attitude toward reading also increased.  
R : Seneng gak dengan kegiatan implementing book report tadi dek? (Did 
you enjoy of the implementation of book report?) 
S : Seneng Miss. (Yes Miss!) 
R : Senengnya gimana dek? (What made you enjoy with the activity?) 
S : Bacaannya menarik Miss, banyak banget pilihan bacaannya. (The 
reading materials were interesting! There were so many reading 
choices!.) 
R : Semenjak mengenal kegiatan ekstensive reading jadi suka baca ga 
dek? (After you know ekstensive reding, did you like reading now?) 
S : Iya Miss jadi suka baca, soalnya menambah wawasan kita Miss. (Yes 
Miss of course! We could enlarge our knowledge by reading!) 
         (Appendix B/ Interview Transcript 21) 
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c. Implementing sustained silent reading 
 In this cycle, the students did not allow to use the dictionary when they 
found difficult words. They just guessed the meaning based on the context. Here, 
the researcher gave them more practices of guessing unfamiliar words based on 
the context. This action was successful improving the students’ vocabulary 
knowledge. The evidence could be seen in the quotation below.  
 
 
 
 
 
 
 
 
 
 
  
 
    
 
The quotation above revealed that this activity was effective to improve 
the students’ vocabulary knowledge. They did not need to consult the dictionary 
all the time if they found difficult words. Moreover, the students’ reading fluency 
also improved. So, they could enjoy their reading.  
R : Tadi baca bacaan apa dek? (What did you read?) 
S : "The Old Woman and The Sparrow" Miss.  
R : Bye the way, kata-katanya susah gak dek? (By the way, was the 
vocabulary difficult for you? 
S : Ga juga sih Miss. (Not really Miss!) 
R : Berarti tadi bisa ya menebak kata sulit berdasarkan konteks? (Could 
you guess its meaning based on the context?) 
S : Bisa Miss. (Yes I could Miss!) 
R : Menurutmu guessing meaning strategy membantu gak dalam kegiatan 
membaca? (Did guessing strategy help you during reading?) 
S : Sangat membantu Miss! Jadi kita gak perlu buka kamus setiap saat. 
(Yes Miss! It was very helpful! We did not need to consult the 
dictionary all the time!) 
R : Jadi kosakata kamu sekarang bertambah banyak dong dek? (Was your 
vocabulary increased?) 
S : Iya Miss. (Yes of course Miss!) 
R : Hmm..oke dek. Terus tadi bacanya lancar gak dek? (Hmm..Ok! Did 
you read smoothly or not?) 
S : Iya Miss lancar kok. (I read smoothly Miss!) 
R : Gak menemukan hambatan lagi dek? (Did you find obstacles during 
reading?)  
S : Gak Miss, so far so good Miss. (No Miss! So far so good!) 
                                                         (Appendix B/ Interview Transcript 22) 
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 On the other hand, the collaborator’s opinion toward the implementing 
sustained silent reading could be seen in the interview transcript below. 
 
 
 
 
 
 
 
 
 
        
 
 
 
The quotation above showed that the guessing meaning strategy helped 
the students reading efficiently. They did not need to look up the dictionary if they 
found unfamiliar words. This made them more efficient in managing time. By 
using guessing meaning strategy, they could read efficiently.  
d.`Implementing quick book report 
In this cycle, the students worked in a group. Each group consisted of 
four students. They had to work each other to finish the task from the researcher. 
The researcher gave a model of mind mapping. The researcher used the main 
mapping in order to guide them to be easier in writing the summary. The 
R : Bu, apakah guessing meaning based on the context in sustained silent 
reading activity ini dapat membantu siswa membaca secara efisien 
Bu? (Miss, Did the use of guessing meaning based on the context in 
sustained silent reading activity could help the students reading 
efficiently?) 
ET : Sangat membantu Mbak! Menurut saya penggunaan strategi tersebut 
sangat membantu siswa membaca secara efisien. (It was very 
helpful! I thought the used of the strategy could help the students 
reading efficiently) 
R : Jadi sudah ada peningkatan ya Bu? (So, there was an improvement 
Miss?) 
ET :  Iya mbak sudah ada. (Yes, there was). 
R : Peningkatannya seperti apa Bu? (What was the improvement?) 
ET : Menurut saya, ketika mereka menemui kata-kata sulit, mereka tidak 
lagi bergantung pada kamus, mereka cukup menebak kata-kata 
tersebut berdasarkan konteks. Disamping itu mereka juga bisa lebih 
menikmati bacaan mereka. (I thought when the students found the 
difficulties, they did not depend on the dictionary, they just needed 
to guess the meanings of those words based on the context. 
Moreover, they could enjoy their reading.) 
                                                              (Appendix B/ Interview Transcript 20) 
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implementation of this action was effective to motivate them in finishing their 
task. Moreover, the interaction among the group member would increase. They 
could share their idea and they could be faster in finishing their summary. The 
evidence could be seen from the quotation below. 
 
 
 
 
 
 
 
 
 
               
 
 
 The quotation above implied that the implementation of quick book report 
was effective to motivate the students to do the task. They could share the task in 
a group. Moreover, the researcher used mind mapping to guide them in writing 
the summary. It was successful to help them in finishing their summary. So, they 
finished their task faster. Moreover, grouping also built the interaction among 
group members. It encouraged them to be more motivated in doing the task. The 
fact could be seen in the interview transcript below. 
R : Gimana tadi tugas kelompoknya dek? (How was your task group?) 
S : Udah jadi kok Miss. (We had finished it Miss!) 
R : Jadi suka ngerjain sendiri atau kelompokan dek? (Did you like doing 
by individual or in group?) 
S : Kelompok Miss! (In group Miss!) 
R : Kenapa? (Why?) 
S : Soalnya jadi cepet aja Miss selesainya. (We could be faster in 
finishing the task  Miss!) 
R : Yang bikin cepet apanya dek? (What make you faster in finishing 
the task?) 
S : Ya cepet Miss. Kan bisa bagi tugas sama anggota lain dalam grup 
Miss. Jadi cepet selesainya Miss. (We could be faster Miss. We could 
share the task one another. It was so much helpful.) 
R : Terus gimana pendapatmu tentang mind mapping tadi dek? (What 
was your opinion about mind mapping?) 
S : Sangat membantu Miss! Kita jadi lebih mudah ketika mau membuat 
ringkasannya Miss! (It was very helpful Miss! We could be more 
easy to write the summary Miss!).   
                     (Appendix B/ Interview Transcript 23) 
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The quotation above stated that book report activity was successful 
building the students’ interaction among group members. They could share the 
task, worked together to accomplish the task given. So, they could finish reading 
task quickly.  
 
 
 
R : Bu, bagaimana pendapat Ibu tentang quick book report tadi? (Miss, 
What was your opinion of the quick book report activity Miss?). 
ET : Menurut saaya kegiatan tadi bisa dikatakan berhasil mbak! Soalnya 
udah ada perubahan dari Cycle 1 ke Cycle 2 ini. (In my opinion, this 
activity could be said this activity was successful.) 
R : Perubahannya seperti apa Bu? (What was the improvement 
Miss?) 
ET : Kelihatan sekali perbedaannya mbak, di Cycle 1 kemarin kan siswa 
meringkas secara individual jadi mereka  lama sekali selesainya. 
Namun di Cycle 2 ini, ketika mereka meringkas, mereka bisa dengan 
cepat menyelesaikannya. Mereka juga terlihat kompak bekerja sama. 
Terlihat sekali ada pembagian tugas dalam grup mereka. Ketika siswa 
yang satu menulis, yang lainnya menggaris bawahi kalimat-kalimat 
penting, siswa yang lain memparaphrase kalimat yang ada, dan siswa 
yang lain membuat pertanyaan yang berhubungan dengan bacaan. 
Selain itu kegiatan ini juga membuat interkasi diantara mereka 
terjalin dengan baik. (The difference was very obvious Miss, in 
Cycle 1 the students summarized indivudually, so they were very 
slow in summarizing. But, in Cycle 2, when they summarized, they 
could finish it faster. They also seemed good in cooperation. It was 
seen that there were a division in their group. When one student 
wrote the summary, others underlined the important sentences, 
the other students wrote paraphrase the existing sentences, and 
the others made the questions related to the text. Besides, this 
activity also made good interaction among group members). 
R : Jadi kegiatan ini bisa dikatakan berhasil ya Bu? (So, it could be 
said that this action was successful Miss?) 
ET  : Iya Mbak! (Yess Miss!)  
                  (Appendix B/ Interview Transcript 24) 
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e. Presenting the materials 
 
In this cycle, the students in groups presented the summary in front of the 
class. They had to tell to their friends about reading materials that they read. The 
others would ask the question related their presentation. This activity improved 
their interaction among the group members. The fact could be seen from the 
quotation below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The quotation above showed that the students’ interaction improved. 
They cooperated each other in presenting the materials. This implementation also 
encouraged them to be more active in presenting the materials. The evidence 
could be seen from the quotation below. 
 
 
 
R : Gimana menurut kamu pelajaran hari ini dek? (What was your 
opinion about the teaching and learning process just now?)  
S : Menyenangkan Miss! (It was enjoyful Miss!) 
R : Oya gimana tadi pas maju presentasi dek? (By the way, how was 
your presentation?) 
S : Lancar kok Miss! (Ran well Miss!) 
R : Jadi gak ada hambatan ya dek? (So, there was no problem?) 
S : Gak ada Miss, soalnya kan majunya berkelompok Miss, jadinya kalau 
pas ada pertanyaan-pertanyaan yang sulit kan bisa berdiskusi dengan 
teman satu kelompok Miss. (No Miss, we presented the materials in 
group, so when we got any difficulties, we could discuss with one 
another to get the answer Miss.) 
R : Berarti suka bekerja dalam grup ya daripada individu? (So, you 
prefer to work in group to individual?) 
S : Iya Miss bener banget. (Yes Miss) 
          (Appendix B/ Interview Transcript 26) 
R : Bu, bagaimana pendapat Ibu tentang presentasi dalam grup tadi? 
(Miss, What did you think about the grup presentation?) 
ET  : Udah ada perubahan sih Mbak dari pada Cycle pertama ke Cycle II 
ini. (There was an improvement from Cycle I to Cycle II.) 
R : Perubahannya seperti apa Bu? (What was the improvement Miss?) 
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The quotation above implied that the implementation of group work in 
presenting the materials actually gave big influence to the students’ motivation. 
They were not afraid and shy in presenting the materials. This activity encouraged 
them to be active in presenting the materials.  
f. Giving rewards 
The implementation of giving reward was successful. The group who 
were active involved in presenting the summary and asking questions to other 
groups would be got the reward. The reward was additional score for them. By 
giving this reward, they would be more motivated and active to present the 
ET : Siswa jadi lebih aktif Mbak. Kalau pas Cycle pertama kan 
presentasinya secara individu ya Mbak, mungkin mereka kurang 
percaya diri mbak, sedikit banget soalnya siswa yang mau maju. Nah 
kalau di Cycle dua ini kan secara kelompok presentasinya, jadi mereka 
lebih percaya diri, bisa lebih kompak kerjasamanya Mbak. Kelihatan 
banget tadi ada pembagian tugas saat presentasi Mbak. Selain itu 
ketika mereka mendapat pertanyaan dan mereka bingung tentang 
jawabannya, mereka bisa berdiskusi dengan kelompok mereka Mbak, 
jadi disini kerjasama team juga terlihat. (The students were active in 
Cycle II. In Cycle II, the presentation was carried out by 
individual, this made them less confidence Miss, there were very 
few students who want to present. However, the presentation in 
Cycle II was done by grouping, so they could be more confidence, 
could cooperate with one another Miss. It could be seen when they 
got the question from other group and they were cofused to answer 
it, they could discuss with their group member Miss, the team 
work was very visible here!) 
R : Jadi presentasi secara kelompok bisa dikatakan berhasil ya Bu? (So, 
we could say that the group presentation was successful Miss?) 
ET : Iya Mbak!. (Yes Miss!) 
                                                                (Appendix B/ Interview Transcript 27) 
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summary and answer the questions. The evidence could be seen from the 
quotation below. 
 
 
 
 
 
 
 The quotation above indicated that the students were very active 
participating during presentation. They were motivated because of the reward 
given by the teacher. Moreover, the collaborator’s opinion toward the 
effectiveness of giving reward could be seen in the quotation below. 
 
 
 
 
 
 
  
Do you have finished your work? Yes Miss!. Whose group will be the 
first? Any volunteer who wants to tell the summary?. Ss hanya diam. Ok I 
will give you a doorprize if you were active participated!. Tak beberapa lama 
kelompok Anis maju. Mereka pun mulai meceritakan isi ringkasan, Ss yang 
lain ikut medengarkan. Setelah selesai, kelompok lain pun bertanya tentang isi 
bacaan tersebut. Mereka terlihat sangat antusias untuk bertanya, suasana 
saat itu sempat ramai karena banyaknya siswa yang akan bertanya. Ok keep 
silent! Every group will get their turn!.   
                                                                                 (Appendix A/ Field notes 9) 
R : Bu, apakah penggunaan “giving reward” ini cukup membantu siswa 
dalam kegiatan ekstensive reading? (Miss, did the implementation of 
giving reward help the students in ekstensive reading?) 
ET : Iya Mbak sangat membantu!. (Yes Miss, it was very helpful!) 
R : Dalam hal apa Bu? (In what terms Miss?) 
ET : Ya siswa jadi aktif Mbak! Mereka juga terlihat sangat senang karena 
akan mendapat nilai tambahan. Mereka jadi termotivasi untuk maju 
presentasi Mbak! (The students were active. They also looked very 
happy because they would get the additional score! They became 
more motivated to present the reading materials Miss!) 
R : Berarti sudah ada peningkatan ya Bu? (So, there was already had 
an improvement Miss?) 
ET : Sudah Mbak. (Yes Miss!) 
                                                              (Appendix B/ Interview Transcript 27) 
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The quotation above showed that the students became more active when 
they got the rewards. They competed each other in getting it. They became more 
encouraged to do the task.  
3. Reflections 
After implementing the actions in Cycle II, the researcher and the 
collaborator had the final reflection. The reflection was based on the observations 
and interviews. The reflection was described as follows. 
a. Teaching reading strategies 
Teaching skimming and scanning strategies were effective to help the students 
finding the main idea and the specific information in the text. These strategies were 
applied in Cycle I and Cycle II. The improvement was seen in Cycle II. In this Cycle, 
the students could easily use these strategies to help them finding main idea and specific 
information in the text. So, they could be easy in comprehending text.  
b. Implementing book flood 
Implementing book flood was successful to give a lot of exposure from the 
story books to the students. They were allowed to choose their favourite story and they 
could read in their own pace. Moreover, this implementation gave good influence toward 
the students’ attitude in reading long text. They were very enthusiastic in choosing the 
materials. It indicated that they were interested in this activity.  
c. Implementing sustained silent reading 
Implementing sustained silent reading was very effective to give the students 
the opportunity to read without any distractions. They did not allow looking up the 
dictionary during reading. This action was aimed to train them guessing the unfamiliar 
words based on the context. Moreover, this action was also effective to improve the 
students’ vocabulary and background knowledge.  
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d. Implementing quick book report 
Implementing quick book was successful in this cycle. In implementing this 
action, the students used the skimming and scanning strategies to find main idea and 
specific information in the text. The researcher also led them to use mind mapping in 
order to guide them in making summary. As a result, their writing improved than the 
previous cycle. 
e. Presenting the materials 
The implementation of this activity was successful in this cycle. The students 
with their groups were actively present the summary and answer the question from other 
groups. They also had class discussion. It was seemed that every student were actively 
involved in this activity. They were not afraid and shy anymore in presenting the 
materials.  
f. Giving rewards  
This implementation was successful to make the students active in the teaching 
and learning of reading. They were motivated in joining the activities and gave the 
positive attitude toward reading. They competed each other to get the rewards.   
Table 6.  The improvements of the students’ reading comprehension during Cycle I 
and Cycle II. 
No. Actions Cycle I Cycle II 
1. Teaching reading 
strategies 
There were only few 
students who applied these 
strategies; the others just 
read the text without using 
those strategies. It just 
wasted the time during 
reading, because they read 
the whole paragraph to get 
the answer.  
Most of the students could 
apply these strategies 
during reading. They could 
easily find main idea and 
specific information 
without read the whole 
paragraph. 
 
2. Implementing book 
flood 
The students were given a 
lot exposure; they were 
enthusiastic in choosing the 
reading materials.  
The students were gave 
more varied reading 
materials. They could get 
more exposure from the 
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reading materials. 
3.  Implementing 
sustained silent 
reading 
There were a lot of students 
still look up the dictionary 
when they found unfamiliar 
words. They did not guess 
those words based on the 
context.   
Most of the students could 
guess unfamiliar words 
based on the context. So, 
they did not need to consult 
the dictionary all the time.  
4. Implementing quick 
book report 
There were a lot of students 
who still found difficulties 
in summarizing the text. 
They also did not use 
skimming and scanning 
strategies in looking for the 
main idea and the specific 
information in the text.  
Most of the students were 
easy in making summary. 
They used mind mapping in 
order to be more guided in 
making summary. 
5. Presenting the 
materials 
 
 
 
 
 
In this Cycle, presenting the 
materials was done by 
individual. Most of the 
students were not confidence 
in presenting their summary. 
They also felt shy and afraid 
in answering the question 
from others.  
The students worked in 
group. Most of them were 
actively involved in this 
activity. They were 
confidence in presenting 
the summary and they did 
not feel shy and afraid in 
answering the questions 
from other groups.  
6. Giving reward  In this Cycle, giving rewards 
was given to the students 
who could participate 
actively, but there were just 
few students who participate 
actively. The others were 
still lazy and passive during 
the activity.   
In this Cycle, giving reward 
was successful to motivate 
the students to be active 
participated in the teaching 
and learning process of 
reading. Most of them were 
not passive anymore.  
 
D. Quantitative Data 
The quantitative data are in the form of pre-test and post-test scores. The 
researcher uses t-test to measure the students’ pre-test and post-test score. It is used to 
determine whether or not there is a significant difference of the students’ pre-test and 
post-test score. The result of the t-test can be seen from the table below.  
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Table 7. Result of T-Test 
                              Mean  N  t  p 
Pair 1 post test         6.7759  29 
Pre test          8.0517  29 
Pair 1 Post test & Pre test    1.27586  29            22.798  .000 
  
From the table above, it can be seen that the average score of the pre-test is 
6.7759 and the average score of post-test is 8.0517. It can be concluded that the average 
score in the post-test increases by 1.27586 from the average pre-test. According to t 
statistic, the score difference is significant at p < 0.05. 
E. Research Finding 
The implementation of the research had finished. Based on the actions, 
observation, and the reflections, the findings were presented as follows.  
 First, Extensive Reading was believed as the technique to improve the students’ 
ability in finding the general and specific information. They also could guess the meaning 
of unfamiliar words based on the context. Formerly, they found difficulties in finding the 
general, specific information and guessing the meaning of unknown words. It was caused 
the English teacher never taught them to use skimming, scanning strategies, and never 
practiced them to guess the unfamiliar words based on the context. They just read the 
whole paragraph and looked up the dictionary to find the meaning of unfamiliar words. 
By implementing these strategies, they could easily find the main idea, specific 
information, and could guess meaning of unfamiliar words based on the context. These 
strategies made them read the text efficiently.  
Second, the extensive reading technique was believed as the technique to 
improve the students’ vocabulary mastery. Extensive reading gave the students a lot of 
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easy materials. It should be at their current level, so they could accept and process what 
they read easily. By reading a lot of materials, it helped them to build familiarity to the 
vocabulary. The more they read, they would acquire a lot of vocabulary, and it would 
facilitate to their reading comprehension.  
Third, the extensive reading was believed could attract the students’ reading 
interest and built the positive attitude toward reading. In the extensive reading, the 
materials were self-selected. The students could choose their own materials based on their 
level and interest. The students’ interest facilitated them to comprehend the text easier.  
F. Discussion 
This research was focused on improving the students’ reading comprehension 
ability through extensive reading technique. This technique was applied in the Cycle 1 
and Cycle 2. The findings above showed that extensive reading technique was successful 
in improving the students’ reading comprehension ability. From the findings, the 
discussion was presented below.  
The implementation of extensive reading helped the students to use efficient 
strategies, namely skimming and scanning and guessed the meaning of unfamiliar words 
based on the context. The use of the strategies helped them to read the text efficiently. 
They could find the information without reading the entire paragraph. They also could 
guess the unfamiliar words based on the context easily.  
The use of extensive reading technique could help the students to improve the 
students’ vocabulary mastery. By giving a lot of reading materials, the students’ 
vocabulary automatically would increase and finally it would contribute to the students’ 
reading comprehension. This finding was in line with Coady & Huckin (2010:27) 
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Implementing extensive reading technique also attracted the students’ reading 
interest and built positive attitude toward reading. The materials were self-selected based 
on the students’ level and interest. The students’ reading interest helped them to recall 
more information from the text. Based on the finding, it helped them in the process of 
reading comprehension as it was stated by Schiffle and Krapp in Marzieh (2013: 136). 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, SUGGESTIONS 
This chapter deals with three points. They are conclusions, implications, 
and suggestions. Those three sections are presented below. 
A. Conclusions  
In this research, the extensive reading activity was implemented in two 
cycles. The activities in Cycle I were teaching reading strategies, implementing 
book flood, implementing sustained silent reading, implementing quick book 
report, presenting the materials, and giving rewards. Teaching reading 
comprehension was effective to help the students reading the text efficiently. 
Here, the students used the skimming and scanning strategies to find general 
information and specific information in the text. 
Implementing book flood was intended to give a lot of exposure and 
additional materials to the students. There were so many choices of reading 
materials, so they could choose their favourite reading materials. This activity 
helped them to attract their reading interest and motivated them to read the 
reading materials.  
Implementing sustained silent reading helped the students to read the 
reading materials without any distraction. Here, they did not allow looking up the 
dictionary during reading. If they found unfamiliar words, they just 
predicted/guessed those words based on the context. They did not need to 
understand every single word in the text because the aim of the activity, they 
could read for general understanding and they could enjoy their reading. 
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Implementing quick book report was effective to help the students to 
become easy in writing summary. In making the summary, they could apply the 
skimming and scanning strategies to find the general information and specific 
information in the text. By using these strategies they could be managing the time 
efficiently.  
Presenting the materials was aimed to give the students new activity in 
the teaching and learning process of reading. Since the activity was applied, the 
teaching activity was not monotonous anymore. They did not only do the exercise 
from the textbook and LKS (Lembar Kerja Siswa). They could be involved in the 
teaching and learning process of reading. Moreover, they did not get bored 
anymore in the teaching and learning process of reading.  
Giving rewards were aimed to motivate the students in the teaching and 
learning process of reading. Since the activity was carried out, the students were 
active in the teaching and learning process of reading. They were motivated to 
participate actively in every activity.  
B. Implications 
Based on the research conclusions, the implications of the research are 
presented below. 
First, the results of the study imply that the quality of teaching and 
learning process of reading should be improved. It could be employed by giving 
enjoyable various activities, giving the students various reading materials that can 
enlarge the students prior knowledge, eliciting the students’ motivation, and 
engaging the students’ involvements. 
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Second, the results of the study imply that extensive reading technique 
needs some efforts to improve reading comprehension. The teacher should give 
the opportunity to the students to explore a lot of reading materials. The teacher 
should monitor the students’ improvements during reading.  
Third, the implication of the use of graded reading is that the reading 
materials should be simplified based on the language difficulty, the students’ 
level, and the complexity of sentence structure. The purpose of graded reading is 
to provide the students the easy materials. It is aimed to enable them to read 
extensively and develop their fluency in reading.  
Fourth, the implication of reading comprehension strategy is to help the 
students reading the text efficiently. The strategy used is skimming and scanning. 
In implementing these strategies, the teacher should give a model how to skim and 
scan the text.  
C. Suggestions 
In reference to the conclusions and the implications of the study, there 
are some suggestions are directed to English teacher and the other researchers. 
There are presented below. 
1. The English Teacher 
It is important for English teacher to improve the quality of teaching and 
learning process of reading. It can be done by giving the students the various 
reading materials, giving various activities, engaging the students’ involvements, 
and eliciting the students’ motivation. In selecting the reading materials, the 
teacher should choose the appropriate reading materials to the students’ 
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proficiency level. Moreover, the teacher should monitor the students’ 
improvements during reading.  
2. To other Researchers 
This research can be a reference to other researchers to do the research 
dealing with reading comprehension. There are so many actions had not 
implemented to improve reading comprehension in an interesting way. It is 
possible to other researchers to conduct the research dealing with reading 
comprehension from different angels.  
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